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Abstract

Through the analysis and comparison of modern scientific sources and Great Didactics by Jan
Amos Comenius the article describes the psychodidactic ideas of Comenius. It is indicated that
modern productive pedagogy has actualized the formation of interdisciplinary science - psy-
chodidactics, which studies the special conditions for increasing learning process productivity
by maximizing psychic phenomena peculiarities in the activities of teachers and pu-
pils / students. The psychodidactic approach authorship in education has been substantiated by
belonging to a prominent pedagogue. Jan Amos Comenius psychodidactic ideas, expressed in his
Great Didactics, are singled out: didactics as a science of education and upbringing unity; subject-
subjective, productive learning, focused on the effective interaction of a teacher and pu-
pils / students; education without coercion; maximum integration with psychology and its cur-
rent achievements; the priority of personality abilities development; education and upbringing
motivation; special organization of the educational environment. The conclusion on relevance of
Jan Amos Comenius psychodidactic ideas is made.

Keywords: Jan Amos Comenius, Great Didactics, psychodidactics, didactics, methodological
approaches, psychodidactic approach

AHoTauis

Y ctaTTi M/IAXOM aHaJIi3y Ta MOPIBHSIHHS Cy4YaCHUX HAYKOBUX JpKepes i Beaukoi dudakmuku
fAna AMoca KoMeHCbKOro cxapakTepu30BaHO IICHXOJUAAKTHYHI i/iel BuAaTHOro nejiarora. BkasaHo,
L0 Cy4YacHa MpOJYKTHBHA IeJarorika akTyaslisyBasia CTAaHOBJIEHHA MDKAVCLMILIIHAPHOI HAYKU —
MICUXOAUJAKTHKH, 1110 BUBYAE Cleljia/bHi YMOBH MiABULLIEHHS TPOAYKTUBHOCTI MPOLIECYy HaBYaHHS
IJIIXOM MaKCUMaJIbHOI'0 BPaxyBaHHs 0COGIMBOCTEN IICUXIYHMX SIBUIL Y AisIJIbHOCTI ITeiaroris Ta
y4HiB / cTyfeHTiB.  OGIPDYHTOBaHO  HAJIEXHICTb  BHUJATHOMY  II€IarOroBi  aBTOPCTBO
NCUXOJUJAKTUYHOrO MiAXoAy y OcCBiTI. BuokpemseHo mncuxoaujakThyHi igei fHa Amoca
KomeHcpkoro, BUC/OB/eHI y Horo Beaukill dudakmuyi: NUIAKTHKA SIK HayKa MPO €AHICTDb
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HaBYaHHS Ta BUXOBAaHHS; Cy0'€KT-Cy0'€KTHe, MNPOAYKTHBHE HAaBUaHHS, OpiEHTOBaHe Ha
ebeKTHBHY B3a€EMO/Iil0 Mejarora Ta y4HiB / CTy/IeHTIB; OcBiTa 6e3 MPUMYCy; MaKCMMasbHa
iHTerpauis i3 ncuxosioriero Ta i Cy4acCHUMU AOCATHEHHSIMY; MPIOPUTET PO3BUTKY 34i0HOCTEN
0COOUCTOCTI; BMOTHBOBAHICTh HAaBYaHHsI Ta BUXOBAHHS; CreliiajibHa OpraHisawil ocBiTHbOro
cepeioBUILA. 3p06JIEHO BUCHOBOK IPO aKTYa/lbHICTb MCUXOAUJAKTUUHHUX el flHa Amoca
KomeHcbKoro.

KimiouoBi cioBa: fIu Amoc KomeHcbkuli, Beauka dudakmuka, TICUXOAUJaKTHKE, JUJAAKTHKA,
MEeTOZOJIOTIYHI MiIX0 A1 NCUXOAUAAKTUYHUH Imiaxi

Streszczenie

Tekst opisuje idee psychodydaktyczne wybitnego nauczyciela przez pryzmat analizy i poréwna-
nia nowoczesnych zrédet naukowych z Wielkq dydaktykq Jana Amosa Komenskiego. Wykazuje
sie, ze wspotczesna pedagogika uaktywnita powstanie interdyscyplinarnej nauki - psychodydak-
tyki, ktéra wskazuje na specjalne warunki zwiekszania wydajnosci procesu uczenia poprzez zmak-
symalizowanie specyfiki zjawisk psychicznych w dziataniach nauczycieli i uczniéw/studentow.
Potwierdzono autorskie podejscie psychodydaktyczne w edukacji tego wybitnego pedagoga. Wy-
eksponowano psychodydaktyczne idee Jana Amosa Komenskiego wyrazone w jego Wielkiej dydak-
tyce: dydaktyka jako nauka o jednosci ksztatcenia i wychowania; subiektywne uczenie efektywne,
skupiajace sie na skutecznej interakcji nauczyciela i uczniéw/studentéw; edukacja bez przymusu;
maksymalna integracja z psychologia i jej obecnymi osiggnieciami; priorytet rozwoju umiejetnosci
osobowos$ciowych; motywacja do edukacji i wychowania; specjalna organizacja $rodowiska
edukacyjnego. Podsumowano aktualno$¢ psychodydaktycznych idei Jana Amosa Komenskiego.
Stowa kluczowe: Jan Amos Komenski, Wielka dydaktyka, psychodydaktyka, dydaktyka, meto-
dyczne podejscie, podejscie psychodydaktyczne do procesu ksztatcenia

The modern world is characterized not only by strong scientific and tech-
nological progress, but also by cardinal innovations in the pedagogy field. Over
time, theory and practice methodology of educational processes changes. Classical
pedagogical approaches are questionable and are considered from the angle of view
of the human existence paradigm in the twenty-first century. Acmeological, techno-
logical, androgoric and other methodological approaches are now popular in peda-
gogy. Thanks to them, pedagogy is being modernized, becoming «fashionable».

One of these approaches in modern education is psychodidactic. Con-
servative scholars and skeptics question its expediency. Instead, innovators are
convinced of the need to update pedagogical dogmas. On the one hand, all new
things, along with scientific interest, are opposed by researchers. On the other
hand, inadequately grounded innovative approaches to the pedagogical phenom-
ena study can be misunderstood and inappropriately used in a scientific context.
In part, a scientific situation may arise when a new approach emerges from the
category of «old and forgotten».

The analysis of scientific sources of the post-Soviet countries and other
European countries allowed stating the development of a modern psychodidactics
school. This science is intensively studied at state pedagogical universities
(Krutskij, 2006): in Barnaul (prof. Alexander Krutskii), Bashkir (prof. Achmet
Rakhimov), and Magnitogorsk (prof. Andrej Podolskii). In these universities, scien-
tific and practical conferences were held under the general title «Psychodidactics
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of Higher and Secondary Education». Prof. Viktor Panov (Panov, 2007) continues
to develop the prominent scientists’ ideas in the field of Psychodidactics (Piotr
Galperin, Vasilij Davydov, Natalia Menchynska, Nina Talyzina and others).

In Ukraine, the only Polish-Ukrainian Research Laboratory of the psycho-
didactics named after J.A. Comenius is functioning in Ukraine in Pavlo Tychyna
Uman State Pedagogical University. The author of this article is the head of the
laboratory. In order to popularize psychodidactic ideas in 2017, the First Interna-
tional Scientific and Practical Internet Conference «Actual problems of modern
psychodidactics: philosophical, psychological and pedagogical aspects» was held
on the laboratory basis. A similar conference is scheduled for 2018.

At the same time, in scientific sources the history and preconditions of
psychodidactics occurrence as a science are grounded in different ways. Thus,
Achmet Rakhimov notes: psychodidactics arose to replace «outdated didactic prin-
ciples, developed 350 years ago by ].A. Comenius...» (Rahimov, 2015). However, let’s
not agree with the thought of Jan Amos Comenius’s outdated didactic ideas.

The aim of our article is to characterize Jan Amos Comenius’s psychodi-
dactic ideas by analyzing and comparing the modern scientific sources and his
Great didactics; to substantiate the authorship of the psychodidactic approach in
education to the outstanding teacher.

First of all, we will clarify modern interpretation essence of the “psycho-
didactics” concept. It should be noted that in the post-Soviet space the term «psy-
chodidactics» became actively used in the scientific vocabulary after the publica-
tion of Vasilij Davydov’s fundamental work «Theory of Developmental Education»
in 1996. In this work, the researcher enrolled developmental education into the
field of «psychodidactics» (Davydov, 1996: 140).

On the basis of the scientific sources analysis, the interpretation of this
concept is grouped by us according to the content criterion. Consequently, the in-
terpretation of «psychodidactics» concept can be viewed from the point of view of:

1. Interdisciplinarity:

- «polydisciplinary branch of scientific knowledge, integrating psychologi-
cal, didactic, methodological knowledge used in real practice of developmental
education, with the purpose of personality-value orientation of educational pro-
cess» (Davydov, 1996: 145);

- «unique, innovative, health-saving, natural science, which in practice
gives the best results ... This is an integrative and psychosocial science at the inter-
section of philosophy, psychology, pedagogy and educational technology»
(Rakhimov, 2015);

- «the branch of pedagogy, within the framework of which constructs the
content, forms and methods of training, based on psychological, didactic, method-
ological and subject (in accordance with a certain academic subject) knowledge
integration with the priority of mental laws application in personality develop-
ment as the basis of the educational process organization in the educational envi-
ronment in general» (Helfman, Kholodna, 2006);
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- as an integrative branch that characterizes both the process of learning in
developmental education and the student as the subject of personal formation, his
cognitive interests, spiritual, moral and behavioral activity (Filippov, 2015).

2. Methodology:

- anew branch of psychological and pedagogical knowledge, «in which it is
offered to identify such psychological and pedagogical concepts as an independ-
ent category, call them methodological approaches of psychodidactics and make
the subject of this field. Their list now includes: problem approach, programmable
approach and computerization, discrete approach, system-functional, system-
logical, individual-differentiated, communicative, game, interdisciplinary, histori-
cal-biographical, demonstration-technical, task-oriented, modeling ones»
(Krutskii, 2006);

- «the branch of integrated psychological and pedagogical knowledge, the
subject of which is a system of methodological approaches to learning and how to
manage this knowledge in real pedagogical practice» (Krutskii, 2002);

- «one of the options for an integrated approach to ensure modern educa-
tion success» (Lebedeva, 2011).

We are also impressed by Viktoria Lebedeva’s opinion that “didactics
serves the learning process, and psychodidactics - the process of education, as the
process of individuality, subjectivity, and personality development in general»
(Lebedeva, 2011). Viktor Panov notes: classical didactic questions reveal teaching
goals, its contents, methods and technological techniques, and psychodidactics
expands the range of issues that need to be resolved in relation to the didactic
conditions of this process (Panov, 2007).

In our opinion, since the term «psychodidactics» is binary, it has a double
definition. First, psychology (the study of psychic phenomena and human behav-
ior) and didactics (section of pedagogy, exploring learning theory). Consequently,
we consider psychodidactics as an interdisciplinary branch of psychological and
pedagogical sciences, which studies the conditions of learning process efficien-
cy/productivity by maximizing the peculiarities of psychic phenomena of stu-
dents/teachers in this activity. The main methodological approach in psychodidac-
tics’ context is subject-subjective.

This is a psychodidactic approach to the educational process as a form of
the highest standard education, learning without coercion. Of course, the slogan
«learning and education without coercion» is the educational concept of the pre-
sent. However, in mass practice, students continue without much desire to study
and attend school. Consequently, the problems of education and upbringing
productivity and subjectivity remain relevant.

We deliberately resorted to a thorough quoting of «psychodidactics» con-
cept interpretation by various contemporary authors in order to present a gen-
eral picture of the definition, scientific tendencies and, in the end, to make a scien-
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tific comparison with Comenius’s ideas. Perhaps our scientific position will be
criticized. However, we do not pretend to be a scientific discovery, but try to pro-
tect Comenius’s didactic (psychodidactic) ideas from the title «obsolete».

Analysis of post-Soviet countries textbooks on pedagogy (Anatolij Ale-
ksyuk, Valentyn Andreev, Nina Bordovskaya, Marina Vaindorf-Sysoeva, Vasylij
Galuziak, Ivan Zaichenko, Lina Krivshenko, Anatolij Kuzminskii, Artur Rean, My-
kola Smetanskii, Mykola Fitsula, Volodymyr Shakhov, Vasylij Yagupov etc.) al-
lowed to state the classical interpretation of the Great Didactics. The correct, but
conservative approach is so influential that, as a rule, nobody has any doubts or
desire to «read» the lines of an outstanding teacher in a different way. It is gener-
ally accepted in the centuries to read Jan Amos Comenius as he has already been
interpreted. In such Great Didactics interpretation, the scholars have taken as a
basis, first of all, the title of the work, which is «didactics». So, didactics in modern
interpretation in textbooks on pedagogy is just a theory of learning, not an inte-
grated scientist’s concept.

A comparison of modern researchers’ views in psychodidactics and Jan
Amos Comenius scientific ideas is given by the subitems. Next we offer to number
a separate position of comparison with the characteristics sub-items of modern
psychodidactics (e.g., 1.1,. 2.1, 3.1, etc.) and Comenius’s didactic / psychodidactic
idea (e. g, 1.2, 2.2, 3.2, etc.):

1.1.In logical unity, modern psychodidactics considers the concept of
«learning» and «education» even at the theoretical level.

1.2. Didactics in the title is interpreted by an outstanding teacher as a way
of organizing schools in which students could «learn sciences, improve their tem-
perament, are filled with virtues..» (Komenskij, 1989:11). After all, «beautiful
ignoramus» is only «decorated with parrot feathers» (Komenskij, 1989:19). In
schools, «charity and temper should develop in the direction of general decency in
accordance with all moral principles» (Komenskij, 1989:30). Comenius does not
distinguish the processes of «learning» and «upbringing» even at the theoretical
level.

2.1.From a psychodidactic perspective the process of learning and educa-
tion is translated into a higher level of universality and productivity for each sub-
ject. Moreover, it is obligatory to achieve educational success. This is markedly
distinguished by the psychodidactic approach from the classical didactic, in which
everything is calculated on the «average» pupil / student. Researchers of psycho-
didactics agree in one: this science goes beyond the traditional understanding of
learning theory, and considers any didactic concept (form, method, means of
learning, etc.) only through the prism of the subject (student, teacher). In the last
decades Ukrainian schools are officially taking landmark on subject-subjective
study, state standards are guided by the student’s personality. However, in prac-
tice, a teacher in a class with a different (large / small) number of students and
with a focus on state requirements cannot maximize the personality-oriented
approach in education and upbringing.
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The teacher should be the master of his work implementing this approach.
Psychodidactic activity is a pedagogical skill. The teacher must perform not only
the temporary role of «parents», but sincerely love his students with parental
love. Then the students will be sincere and enthusiastically attend classes. In
modern universities there are courses like «Fundamentals of Pedagogical Excel-
lence», «Pedagogical Ethics», «Pedagogical Communication», etc. However, as a
result of the survey, we stated that 66 % of teachers in educational institutions
and higher educational establishments have no productive contact with pupils /
students; 73 % of pupils and students have problems communicating with educa-
tors (Osadchenko, 2011, 2016).

2.2.That’s how ]. A. Comenius interprets his Great didactics: «... universal
art to teach everyone everything ..» (Komenskij, 1989:11). It is accepted in this
case to interpret the term «art» as a synonym for the word «science» (Klarin,
Dzhurinskij, 1989:392). However, Jan Amos Comenius constantly uses the term
«science» in the book. We believe that no synonym was used in this case by an
outstanding educator. He cites Hryhorii Nazianzin on the process of human edu-
cation as «art among the arts» (Komenskij, 1989: 13). Indeed, productive (psy-
chodidactic) education and upbringing can only be carried out by a skilled peda-
gogue-artist. According to Comenius, this is a case of «extraordinary complexity»
(Komenskij, 1989: 13). Actually, «the teaching method must be transformed into
art» (Komenskij, 1989: 47).

In addition, Jan Amos Comenius considered the educational process only as
productive: «.. teach with compulsory success, so that failure could not follow ...»
(Komenskij, 1989: 12) and subjective: «.. the art of teaching and learning ..»
(Komenskij, 1989: 13); the education process should be organized «so that stu-
dents can be brought to the ranks of science without difficulty, amount, cries and
beatings, as if playing and joking» (Komenskij, 1989:13); so bad «care for children is
revealed by those who force them to learn» (Komenskij, 1989:61). «If the teachers
are friendly and gentle, they will not push their children away with their strict ap-
peals, but will capture them with their parental affection, mannerisms and words; if
teachers recommend the science they teach, <...>, then <...> children will be happier
to be at school than at home» - cautions Comenius (Komenskij, 1989: 61-62).

So, the subject-subjective, productive learning ideas, focused on the effec-
tive interaction between the teacher and the student, have been existed for almost
four centuries.

3.1. The psychodidactic approach appears in the absence of coercion to
study and upbringing, in encouraging students to learn and force themselves to
self-development and self-education.

3.2.In the Great Didactics, in addition to the reference point for the desired
training, «that no teachers or students have any encumbrance or amount ..»
(Komenskij, 1989: 12), it is indicated the necessity of inducing «students to true
knowledge, good temper and deep piety» (Komenskij, 1989: 12). Consequently,
the modern slogan of the psychodidactic approach, «Education and upbringing
without coercion!» is the leading idea of Great didactics.
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4.1. Psychodidactics as an integrated science should maximize the methods
and techniques of the most advanced achievements in psychology field. Such
achievements include modern psychological movements use such as religious
psychology (Christian psychotherapy (Yaremko, 2016)). It is necessary to take
into account the tolerance for the religious movements diversity professed by
modern pupils and their families. In the retrospect of humanity, religion was dis-
carded from education, and then it was updated again. However, it is impossible
to deny its significant impact on real education and upbringing.

Considering the maximum of psychological education and upbringing, the
modern didactics’ content is separated from psychology. Pedagogical psychology
is taught to future teachers at universities as a separate discipline.

4.2. As a scientist-theologian, convinced of God’s blessing concerning the
writing of Great Didactics, Jan Amos Comenius always cited the Bible: «And the
work begins with the Lord will not be useless» (Komenskij, 1989:16).

In Great didactics the term «psychology» is not used. However, Section VII
«Person’s formation is the easiest in an early age. It can only happen at this age»
(Komenskij, 1989:20-23), Section XVII «Fundamentals of teaching and learning
easiness» (Komenskij, 1989:59-64) have purely psychological postulates. Similar-
ly, his characteristic of innate abilities (Komenskij, 1989:40-43), age psychology
elements: «To teach a person in old age is too late, because his cognitive ability
and memory are already weakening» (Komenskij, 1989:48); psychology method-
ology: «It is necessary first to form understanding things, and secondly, memory
and, thirdly, language and hands» (Komenskij, 1989:53).

5.1. The psychodidactic approach clearly involves the development of stu-
dents’ creative abilities. Educational learning as a psychodidactic has also been
promoted by Davydov-Elkonin scientific school since the 90 s of the last century.

5.2.Even in the seventeenth century Jan Amos Comenius called the first re-
quirement for the school functioning by: «Means of the sciences and arts to devel-
op natural giftedness» (Komenskij, 1989: 30). Taking into account peculiarities of
schoolchildren’s innate abilities an outstanding teacher (Komenskij, 1989:40-43)
paid significant attention: made a classification and described each group of abili-
ties, actually described the methodology for working with students of each group.
Priority attention in his work is given to cognitive abilities: «he teacher must ad-
here to all methods of cognitive abilities disclosure and apply them in accordance
with the circumstances» (Komenskij, 1989:53).

6.1. Psychodactic teaching is a prior motivated. Undeniably, the motiva-
tional component is a component of any traditional training session. However, in
practice, the education and upbringing motivation is the «weakest» phase. From
the point of view of the psychodidactic approach it is about reformulating the
classroom reflexive purpose. However, in real pedagogy, teacher notes the lesson
purpose only in the plan summary, in fact, formally. To the students’ questions:
«Why should we study this topic?» the teacher’s answers are mostly heard as: «It
is necessary!», «Your parents learned it!», «It’s just a program!», «Do you want to
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be a teacher?», and «Everyone should know this!» The lack of an answer to the
question «Why should I study this material?» destroys an interest in learning. As
the mass survey of schoolchildren, their parents, teachers, a similar situation aris-
es, for example, in the process of multiplication tables studying. Teachers cannot
motivate the obvious need to give the correct answer to the schoolchildren’s ar-
gument: «Why study the multiplication tables if there is a calculator in each
phone?» During our experiment it turned out that the teachers in 57 % of cases
could not interpret the need to study the multiplication tables! Probably the rea-
sons for this problem lie in the need to apply the psychodidactic approach even in
the process of future teachers’ training,

6.2.Jan Amos Comenius proclaimed the school’s postulate of motivating
students to study: «When beginning to study any subject, the students’ minds
must be prepared before ..» (Komenskij, 1989:51); «In all possible ways, it is nec-
essary to illuminate the children’s fiery desire for knowledge and to study... The
teaching method should reduce the difficulty of learning so that it does not cause
dissatisfaction with students and does not divert them from further studies»
(Komenskij, 1989:61).

7.1. Psychodiactics involves the special organization of the educational en-
vironment: learning, upbringing, development in educational institutions and
beyond. Firstly, it is also about the school building, its structure. In addition to
productive training in educational institutions, a special organization of interac-
tion between school and family is needed. Establishing contact with pupils’ par-
ents in order to properly organize the educational environment is one of the
modern psychodidactic tasks. The foregoing implies: continuing education, devel-
oping pupils’ creative abilities, their education outside of school; management of
such organization at the state level. In fact, the modern teaching system in general
educational institutions has a few examples of a successful and productive educa-
tional environment organization.

7.2.This is precisely what the «Regulation IX» is: «There was no bad com-
pany allowed in and outside school» (Komenskij, 1989:58); «The aspiration for
children’s learning is encouraged and supported by parents, teachers, schools,
educational institutions themselves, teaching methods and authorities»
(Komenskij, 1989:61). Understanding this, Comenius gives advice to parents,
teachers, school organizers, authorities (Komenskij, 1989:61-63).

At present, the article volume does not allow us to resort to further isola-
tion of Jan Amos Comenius psychodidactic ideas. We have carried out only a gen-
eralized comparison with Comenius modern psychodidactic approach to the edu-
cation.

Thus, Comenius’s psychodidactic ideas expressed in his Great Didactics can
be generalized in such positions:

- didactics as a science of the unity of education and upbringing;

- subject-subjective, productive learning focused on effective interaction be-
tween teacher and pupils / students;

- education without coercion;
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- maximum integration with psychology and its current achievements;
- the priority of personality abilities development;

- education and upbringing motivation;

- special organization of the educational environment.

Great Didactics, in terms of modern pedagogical tendencies, has a techno-
logical nature. It is content structured according to the technological model: ob-
serving the principle of reproducibility, consistency, continuity, reflection, etc. Some
of its principles are similar to the modern requirements of technologizing. For ex-
ample, previously mentioned in this article, «methodology psychology» (4.2).

Skeptics may notice: «But these are well-known facts! On the basis of
Comenius’s didactic principles school has been functioning for many centuries!»
Yes, but this is just a theory. In practice, in real school pedagogy, according to
statistics, compulsion, punishment (not physical), unmotivation, etc., prevails.
Paradoxically, however, these are the same problems that even a prominent
teacher of the century ago wrote. The title of section XI of the Great Didactics still
remains relevant: «By this time there have been no schools that generally corre-
spond to their purpose» (Komenskij, 1989:30). Thus, Jan Amos Comenius’s Great
Didactics is not obsolete, but still relevant and modern. Perhaps it is because we
eliminated the psychodidactic aspects of his postulates and clearly divided peda-
gogy from psychology?

Probably, one should review Jan Amos Comenius’s eternal postures from
the psychodidactics’ perspective. Let me not offend fellow-scientists, but one can
not oppose «new» psychodidactics to «obsolete Comenius’s didactic principles»!
After all, according to our belief, this «innovative» interdisciplinary science starts
with the Great Didactics. That's what we have tried to justify.

Consequently, modern productive / effective pedagogy actualized the
formation of interdisciplinary science - psychodidactics that studies special con-
ditions for improving the efficiency / productivity of the learning process by max-
imizing mental phenomena peculiarities in the teachers and pupils / students’
activities. However, it is the psychodidactic approach that is the quintessence of
the Great Didactics by Jan Amos Comenius. The ideas he interpreted are not obso-
lete, but actual today, as everything is really pedagogical: «eternal, good, wise».

For the psychodidactic approach implementation in the educational envi-
ronment of modern educational institutions, first of all, the training and retraining
of teachers in the specified context is necessary. Further research requires the
substantiation of the modern pedagogy content for students of higher educational
institutions in terms of overhauling the traditional presentation of the Great Di-
dactics by Comenius.
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CyyacHOMy CBITOBI NpUTaMaHHUKA He JiMIle TMOTYXHUHA HaAyKOBO-
TeXHIYHUU Nporpec, a ¥ KapAUHa/IbHI iHHOBAIlil ¥ rasysi nejaroriku. 3 nJinHOM
4yacy 3MIHIOETbCS METOZ0JI0Tis Teopil Ta NPaKTUKU OCBITHIX npoueciB. KiiacuyHi
NeJarorivyxi miIXoAyu NifJarTbCd CyMHIBaM Ta PO3IJISAJAI0ThCA MiJ KyTOM 30Dy
napagurmu icuyBaHHs JjirofactBa y XXI crositTti. HuHi nonysnsgapHumu y negarorini
CTaJId aKMeOoJIOTYHUH, TEXHOJIOTIYHHUM, aHAPOroriyHUi Ta iHII MeTo0/10riuH]
nigxoAu. 3aBAsIKM HHMM HayKa-lleJlarorika OCy4acHIOETbCsI, HAOyBa€ «MOJHHUX»
TeH/IeHI[iN.

OpHuM i3 Takux NiAXOJIB Yy CydyacHiMl OCBITI € NCUXOAUJAKTUYHUIML.
KoHcepBaTHUBHI HayKOBIi Ta CKENTHKHU MiZal0Th CyMHIiBy HOro JOLIbHICTB.
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HaTomicTb iHHOBaTOpU nepekoHaHi y HEO6XiAHOCTI OHOBJIEHHSI NeAAroriuHUX
JlorM. 3 ofHOro 60Ky, yce HOBe BOJHOYAC 3 HAYKOBUM iHTEPECOM BHUKJIMKAE
CYIIPOTHUB JIOCJIiJTHUKIB. 3 iHIIOTO 60KY, He/JOCTaTHbO OOI'PYHTOBaHi iHHOBAIilHI
NiAX0Au A0 BUBYEHHS NeJaroriyHux fBUIL MOXKYTb OYTH XUOHO TPaKTOBaHUMHU
Ta HEJOLJIBHO Y>KUBaHMMHU y HAYKOBOMY KOHTEKCTI. [loyacTu Moxke BUHUKHYTH
HayKOBa CUTYyallif, KOJIM HOBUM MiJIXiJ BUABJISETbCA i3 KaTeropii «craporo Ta
JIaBHO 3206y TOT0».

AHasi3 HayKOBHUX /pKepes KpaiH NOCTPaAsgHCBKOTO MPOCTOpPY Ta IHILIMX
€BPONENCHKHUX KpaiH J[J03BOJIUB KOHCTAaTyBaTH PO3BUTOK CYy4acHOI LIKOJIM
NICUXOAUAAKTHKY. 1l HayKa NOCHUJIEHO BUBYAETHCA Y AEPKaBHUX eJarorivHux
yHiBepcuTeTax (Kpyrcbkuii, 2006): BapHaysnbcbkoMy (mpod. Osiekcanap
Kpyrtcekuit), Bamkupcekomy (npod. Axmer PaximoB), MarHiToropcbkomMy
(npod. Auapiit TlomosibecbKHM). Y BKa3aHUX yHIBepCcUTeTax MPOBeJIEHO HAYKOBO-
MpakTU4YHI KoHdepeHIil M 3arajbHOI HasBow [Icuxodudakmuka euwjoi ma
cepednvoi ocsimu. [lpod. Biktop [TanoB (ITaHos, 2007) y ranysi ncUXoAuAaKTUKA
NpOZIOBXKY€e pO3BUBATH inel BupaTHux ydeHux ([lerpa Tanbnepina, Bacuis
JaBu10Ba, Hatasii MeHynHcbkoil, Hinu TasusiHoi Ta iH.).

B VkpaiHi ¢yHKIioHYe nokU 10 €quHA [losibcbKO-yKpaiHCbKa HAyKOBO-
JocaiiHuIbKa Jlaboparopis ncuxoauaakTukd imeHi . A. KomeHcbkoro B
YMaHCBKOMY Jilep>kaBHOMY NeJlaroriyHoMy yHiBepcuTeTi iMeHi [laBia TuuyuHwM.
Odositoe  Jlabopartopito  aBTOp 1iei craTrTi. 3 MeTow momyJsspu3arii
NCUXOAUJAKTUYHUX iflelt y 2017 p. Ha 6asi Jrabopartopil npoBesneHo Ilepiiy
MixXHapo/jHy HayKOBO-IPAKTHYHY |HTepHeT-KoHbepeHit0 Akmya/1bHi hpobaemu
cydacHoi ncuxodudakmuku: ¢inocodcbki, ncuxoso2iuHi ma nedazoeivuHi acnekmu.
3anylaHOBaHO NPOBeZieHHs aHastoriyHoi koH$epeH1ii y 2018 pori.

BoaHOYac y HAyKOBUX JKepeJsiaX Mo-pisHOMY 06T PYHTOBYEThCS icTOpist Ta
nepelyMOBU BHHUKHEHHA MNCUXOAUJAKTHUKU K Hayku. Tak, AxmeT PaximoB
3a3Haya€: NCUXOJUJAKTHMKA BHMHUKJA Ha 3aMiHy «3acTapiiMxX AWAAKTUYHUX
NPUHLMIIB, po3pobeHux e HoM AMocom KomeHcbkuM 350 pokiB ToMy...»
(PaximoB, 2015). OpHak [J03BOJIMMO He MOTOAUTHCS i3 JYMKOKW 00
3acTapisiocTi AugakTUYHUX ifel Ana AMoca KomeHcbkoro.

MeTa Hamol CTATTi — IJIAXOM aHali3y Ta NOPIBHAHHA Cy4YaCHUX HAYKOBUX
Jokepea U Beaukoi dudakmuxku flHa AMoca KoMeHCbKOT0 cxapaKTepu3yBaTH HOro
MCUXOAUJAKTHYHI ifel; OOGIpyHTYBaTH Ha/IEXHICTh BHJATHOMY I1e/Iarorosi
aBTOPCTBO [ICUXOAUAAKTUYHOIO MMiAXOAY Y OCBITI.

[lepeaycim  3'sicyeMO  CYTHICTb Cy4yacHOTO TJyMayeHHS TOHSTTSA
«IICUXOAUJAKTHKA». 3a3Ha4YMMO, L0 Ha IMOCTPaZAHCbKOMY NPOCTOPiI TepMiH
«IICUXOAUJAKTHKA» CTaB aKTHUBHO 3aCTOCOBYBATUCH Y HAyKOBIU JIeKCHUL Micad
onputogHeHHs BacuseM [JlaBugoBuM y 1996 p. dyHaMeHTanbHOI npaui Teopis
pO38UBA/ILHO20 HABYAHHA. Y LM mpali JOCHiJHUK pO3BUBaJIbHE HaBYaHHS
3apaxoBYE JI0 rajy3i — «ICUXoAuAaKkTUKu» ([aBugoB, 1996:140).

Ha ocHOBi aHasidy HayKOBUX [hKepes TJIyMadeHHS LbOTro IOHATTA
3rpynoBaHe HaMH 3a 3MiCTOBUM KpuTepieM. OTxxe, TPaKTyBaHHS HAyKOBLIMH
MOHATTA «IICUXOAUJAKTHKA» MOXKHA pO3TJIALATH 3 TOUKH 30pY:
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1. Mi>xxnnpeAMeTHOCT:

-  «HOJIJYCUMIUIIHAPHA Taly3b HAyKOBOrO 3HAHHf, 110 IHTErpye
MCUXOJIOTIYHI, UJAKTUYHI, METOJAWYHI 3HaHHS, BUKOPHUCTOBYBaHI y peasbHil
MPaKTHUIi PO3BUBA/ILHOI OCBITH, 3 METOI 0COOUCTICHO-1IIHHICHOI CITPSIMOBAHOCTI
ocBiTHBOTO npouecy» (JaBuzaos, 1996:145);

- «yHiKa/lbHa, iHHOBaliliHa, 3/]0pOB’sA36epirasbHa, MPUPOJOBIANOBIAHA
HaykKa, fika Ha NpaKTUL Jae HaWkpalli pe3yjabTaTd... lle iHTerpaTuBHa Ta
ncuxo36epirajibHa Hayka Ha nepeTuHi ¢inocodil, mcuxosiorii, megaroriku ta
HaB4a/IbHOI TexHoJIoTii» (PaximMoB, 2015);

- «Tajly3b NeJaroriky, y paMkax Kol KOHCTPYIOITbCA 3MicCT, popMU Ta
MeTOJIM HaB4aHHs, 6a30BaHi Ha iHTerparii NCHUXOJIOTIYHUX, AUJAKTUYHUX,
MEeTOJMYHUX Ta NpeJMeTHUX (BiAMOBIJHO 10 IEBHOTO HABYAJILHOTO MpeMeTa)
3HaHb 3 IPIOPUTETOM 3aCTOCYBAaHHA ICUXIYHUX 3aKOHOMIPHOCTEN PO3BUTKY
OCOOMCTOCTI ¥ SIKOCTI OCHOBH Opradisallii HaBYa/IbHOTO MPOIECY OCBITHHOTO
cepenoBuua y niiomy» (F'enbpmaHn, Xosoana, 2006);

- K IHTerpaTUBHA rajysb, 1110 XapaKTepu3ye BOLHOYAC i [TpoLieC YYiHHA Y
PO3BUBaJIbHIA OCBIiTi, 1 y4HA K Cy6’€KTa OCOOGUCTICHOrO CTaHOBJIEHHS, MOro
ni3HaBaJ/IbHI iHTEPECH, IyXOBHO-MOPAJIbHY Ta MOBEAIHKOBY JisibHICTb (Pininos,
2015).

2. MeToo10TiYHOCTI:

- HOBa Tajy3b IICMXOJIOTO-NIEJAroriYyHOr0 3HaHHf, «y paMKax SKol
3aMpPONOHOBAHO BUUIUTH MOAIOHI TNCHUXOJIOTO-TIEJJaroTiuHi MOHSATTSA y SIKOCTi
caMoCTiiiHOI ~ KaTeropii, Ha3BaTH iXx  MeTO/0JIOTIYHUMU nigxoqamMu
MICUXOJUJIAKTUKY i 3p0OGUTH MpeIMeToM Ili€i rasy3i 3HaHb. [Jlo iX nepesiky HUHI
HaJIeXXaTh: NMPOGJEMHHMM MiAXiJ, MporpaMoBaHUN Wiaxix i Komi'roTepu3aris,
JMCKPEeTHUI miaxin, CUCTEMHO-QYHKI[IOHAIbHUH, CUCTEMHO-JIOTIYHUH,
inuBiAyabHO-AMbepeHIiHOBaHHUN, KOMYHIKATUBHUMY, iIrpOBUH, MiKIIpeIMEeTHUH,
icropuko-6iorpadiyHui, JleMOHCTpALiMHO-TeXHIYHUM, 33/la4HUM, MOJIeIbHUN»
(KpyTcbkuii, 2006);

- «rajy3b LJICHOTO IICHUXO0JIOTO-NIe[aroriyHoro 3HaHHS{, NpeJMeTOM
SIKOTO € CHUCTeMa METOJOJIOTIYHUX MiAXOAIB [0 HaBYaHHS Ta CIOCOOU
pPO3ropTaHHS 1IbOTO 3HAHHA B peasbHiN negaroriyHiil npaxktuui» (KpyTcbKuy,
2002);

- «OJIMH 3 BapiaHTIB MOJIiJUCIUIIIHAPHOTO MiJX0Ay /0 3a6e3MeyeHHs
yCIINIHOCTI cyyacHoi ocBiTu» (Jle6emeBa, 2011).

Ham Takox iMnoHye naymka Biktopii JlebeneBol, 10 «AUAAKTHKA
06CIyroBYE Mpollec HaBYaHHS, a MCUXOAUJJAKTHKA — MPOLeC OCBIiTH, SIK MPOLieC
PO3BUTKY IHAMBIIya/lIbHOCTI, Cy0’€EKTHOCTi, ocobuctocTi 3arajsom» (JlebeqeBa,
2011).

Biktop [laHOB 3a3Hayva€: KJAaCM4yHI NMUTAHHA JAUJAKTUKYA PO3KPHUBAIOTh
L[iJ1i HABYAHHS, KOT0 3MiCT, METO/IU i TEXHOJIOTIYHI NPUIOMH, a ICUXOAU/ITAKTHKA
- PO3IIHPIOE KOJIO MUTaHb, 110 NMOTPEOYIOTh BUPIIIEHHS IOJAO0 AUJAKTUYHUX
yMOB Liboro npotecy (ITanos, 2007).

Ha Haiy JyMKy, OCKiJIbKA TEPMiH «IICUXOJUJAKTHKa» — GiHapHUH, TO U
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Ma€ no/BilHY aAedininito. Io-nepie, ncuxosioril (BUBYEHHS MCUXIYHUX SBUIL i
MOBeJiHKHK JIIOJUHHU) Ta AUJAKTUKU (pO3Ainy mejaroriku, 1o JOCTiIKye
Teopir HaByaHHsA). OTXe, TCHUXOJUAAKTHUKY  PpO3MVIAJAEMO  fIK
MDKIAUCUUIIIHAPHY Taly3b IICHUXO0JIOrO-NeJaroriyHuxX Hayk, L0 JOCJIKYE
yMOBU  e(deKTUBHOCTI / MPOJAYKTUBHOCTI  MpoOLleCy  HAaBYaHHA  ILISXOM
MaKCHUMaJ/IbHOTO BpaxyBaHHA Y Uil JisJIbHOCTI 0COGIMBOCTEN NMCHUXIYHUX SIBHIIL
V4HIB / cTyZieHTiB Ta nejaroriB. OCHOBHUNA METOAOJIOTIYHUM MiJIXiJl y KOHTEKCTI
MCUXOJUAAKTUKU — Cy6 €KT-CY0 EKTHUIA

HzeTbca npo NcUXoAMAAKTHYHME MifXiZ O OCBITHBOrO Ipolecy fK 0
OCBITH HaWBMILOTO I'aTyHKY, HaBYaHHA 6e3 NpUMycCy. 3BiCHO, racjo «HaBYaHH:A
Ta BUXOBaHHS 6e3 MPUMYCy» — OCBITHS KOHIeMNIlis cydacHocTi. [IpoTe y macoBiit
NPaKTHULi yYHI IPOJOBXKYIOThH 6€3 0C06JIMBOro 6aXkaHHA BiIBiZAyBaTH IIKOJy Ta
HaBuyaTucs. OTxe, Mpob6JyeMU NPOAYKTUBHOCTI Ta Cy6'€EKTHOCTI HAaBYaHHS Ta
BUXOBAHHA 3aJIMILIAIOTHCA aKTyaIbHUMH.

Mu 3ymMuCHe BAQIUCA [0 I'PYHTOBHOI'O LIMTYBAaHHA TJIyMayeHHs MOHATTA
«IICUXOJUAAKTHKA» PiI3HUMHU CYYaCHUMHU aBTOPaMH, 06 MpeCTaBUTH 3arajJbHy
KapTUHY JediHilii, HayKOBUX TeHJEHLIA Ta BpellTi 3JiNCHUTH HayKOBe
NOPiBHAHHA 3 ileaMu KoMeHcbKoro. Mo/MBo, Hallla HAyKOBa 03U BUK/INYE
KpUTUKY. OlHaK MU He ITPeTeH/AyEMO Ha HAayKoBe BiJKPUTTSH, a pO6HMO cpo6y
3aXUCTUTH AUAAKTHUYHI (ncuxoauaakTuyHi) inei KoMeHCbKOro BijJj TUTYIy
«3acTapii».

AHani3 miJpy4HUKIB 3 Iejaroriku KpaiH IOCTPafAHCBbKOIO INPOCTOPY
(AHaTousisi Anexcioka, BanentuHa AHjpeeBa, Hinu Bopposcbkoi, Mapunu
Baitngopd-CrcoeBoi, Bacunsa Tlany3sika, IBana 3aitueHnka, JliHu KpuBiieHKo,
AHnaronia KysbMiHcekoro, Aptypa PeaHa, Mukosn CMeraHcbKoro, Mukouu
@iy, Bomogumupa lllaxoBa, Bacuis Arymnosa Ta iH.) J03B0OJIMB KOHCTATyBaTH
KJaCMYHy  iHTepmnpeTalito  Beaukoi  dudakmuku.  [lpaBUJbHUH,  aje
KOHCEpPBATUBHUN MiJXiJl HACTIIbKA BIJIMBOBUH, IO 3a3BMYad Hi y KOTro He
BUHUKAE Hi CyMHIBY, Hi 6akaHHS «IO-iHIIOMY» HNPOYMTATH PSAJKU BUAATHOTO
negarora. CTopiy4ssMU 3araJbHONPUUHATO 4YUTaTH fHa Amoca KoMeHcbKOro
TakK, fIK Horo yxe iHTepnpeTyBaiu. Y Takil iHTepnperauii 3 Beaukoi dudakmuku
HAYKOBLIFIMU B35TO 3a OCHOBY, lepeAyCiM, Ha3By TBOPY — «AUJAKTHKa». OTOX,
JWJAKTUKa y Cy4yacHid iHTepnpetauii y mipydHUKax 3 NeAaroriku — JiMile
Teopis HaBYaHHS, a He iHTerpoBaHa KOHLIEMNLLis BYEHOTO.

[TopiBHAHHA NOMJIAAIB Cy4aCHUX JOCIIJHUKIB Y rajy3i ICUXOAUJATUKU Ta
HaykoBuX ifieit AHa AMoca KomeHcbkoro nogaemo mianyHkTaMmu. Jlaai mporo-
HYEMO: HOMep — OKpeMa NO3HLif MOPiBHAHHA 3 MiJIYHKTaMU XapaKTepUCTUKU
cydacHol mncuxoauaakTuku (npumipoMm, 1.1, 2.1, 3.1 i T.A) Ta AWAAKTH-
YHOI / IcuXouAakTU4HoI iiel KomeHcbkoro (Hanpukaag, 1.2,2.2,3.21T. 1.):

1.1.Y soriuHiil e€AgHOCTI cydacHa MCHUXOJWJAKTHKA HaBiTb Ha
TEeOpPEeTUYHOMY PiBHI PO3TJIS/a€ MOHATTS «KHABYaHHS» Ta «BUXOBAHHSI».

1.2. lugakTvka BUJATHUM INe[aroroM lie y 3aroJoBKy TPaKTYETbCH SK
croci6 opradizanii WK, y SKUX y4HI MOIJIM 6 «HaBYaTHCA HayKaM,
Y/IOCKOHAIIOBAaTH CBOIO BJlayy, HAllOBHIOBAaTHCS YeCHOTaMHU...» (KoMmeHCbKuUH,
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1989:11). Ajpke «rapHUH HeBirJIac» — Iie JIMIIe TiJIbKU «IIPUKpPALIeHUH mip’aM
nanyra» (KomeHcebkuii, 1989:19). Y 1mkosax MawTb «Po3BUBaTHCA
6JIarOYMHHICTD Ta BAA4Ya y HaNpsMi 3arajioM 6J1aronpucTONHOCTI 3TiJHO 3 yciMa
MopaibHUMHU 3acagaMu» (KomeHcbkui, 1989:30). An AMoc KoMeHCbKHI HaBITh
Ha TeOPETUYHOMY piBHI He pO3MeKOBYE MPOLLECU «HABYaHHS» Ta «BUXOBAHHS».

2.1.Cam mpouec HaBYaHHA Ta BUXOBaHH{, 3 NCUXOAULAKTUYHOI TOYKH
30py, NepeBOAUTBLCS Ha BUILMM 11abesb — YHIBepCalbHOCTI Ta IPOAYKTUBHOCTI
JUIl KoKHOro cy6’ekTta. [Ipudomy #aeTbcs mpo 00OB'SI3KOBe JOCATHEHHS
ocBiTHbOro ycmixy. lle cyTTeBO BUPpi3HAE MNCUXOAMJAKTUYHUHA NiAxix Bif
KJIACUYHOI'0 JUJAKTUYHOIO, [IPH AKOMY yCe pO3PaXxOBYETbCH Ha «CepefHbOro»
yuHs / cTtyaeHTa. JOCAiAHUKY NCUXOAUAAKTUKU 3rOJHI B OJHOMY: Lisl HayKa
BUXOJUTb 32 PaMKH TPaJMILIMHOIO pO3yMiHHSA «Teopili HaBYaHHA», PO3IJAAAE
Oy/Zb-siKe JUJAKTU4He NOHATTS (popMa, MeToJ, 3acib HaBYAHHS TOIIO) JIMIE
yepes npusMy cy6’ekrta (y4uHs, nefarora). OcTaHHi JecsaTUpiuys, NIPUHAKMHI B
YKpaiHCbKUX 1IK0J1aX, 0illiiiHO B35TO OpiEHTHP Ha Cy6 €KT-Cy6 EKTHE HaBYaHHS,
Jlep>kaBHi CTaHAAPTH OPIEHTYIOThCA Ha OCOBUCTICTh yuHs. [IpoTe Ha MpakTuULi
neJlarory y kJjaci 3 pi3Hoo (BeJMKOW / MaJjiol0) HANOBHEHICTIO YYHIB Ta 3
OpiEHTaLiEl0 Ha Jep)aBHI BHMOIM HEMOMUIMBO MaKCHMaJbHO peasli3yBaTH
0COOHUCTICHO OPiEHTOBAHUM MiJIXi/l Y HABYAHHI Ta BUXOBAHHI.

[leparor, peasnizyrouu BKa3aHUH MiJIXiJ, Ma€ 6YTH MalCTPOM CBOEI CripaBH.
[lcuxoaupakTUyHa AiAJBHICTD — Lie NejaroriyHa MancrepHicTe. [legaror mae
BUKOHYBAaTH He THUMYacoBy pOJib «6aTbKiB», a IIMPO JIIOOUTH CBOIX y4HIB
6aTbkiBCcbKOIO J000B10. Toxi ¥ yuyHi OyayTh LMPHMH Ta i3 3aXOIJIEHHSIM
Bi/IBilyBaTUMYTb 3aHATTS. Y Cy4aCHUX YHIBEpCUTETaX YATAOThCI Kypcu «OCHOB
nejaroriyHoi  MaicrepHocTi», «[legaroriyHoi  etuku», «llegaroriuHoro
CHiJIKyBaHHS» Towo. OJHAaK HAMM KOHCTATOBAHO Yy pe3yJIbTaTi ONUTYBAHHS, 110
66 % y4uTeJiB 3araJbHOOCBITHIX HaBYaJbHUX 3aK/Ia/iB Ta BUK/IAJIB BHUIIUX
HaBYAJBHUX  3aK/JaZiB He  MalwTb  [POAYKTUBHOIO  KOHTakTy 3
y4HsMU / cTyAeHTaMy; 73 % y4YHIB Ta CTYJAeHTIB MalTb NpobjeMH y
CITKyBaHHi i3 negaroramu (Ocaguenko, 2011, 2016).

2.2.Y KoMeHcbKOro caMe Tak TPAKTYeETbCS Horo Beauka dudakmuka: «...
yHiBepca/JbHe MMCTELTBO HaByYaTH YCix ycboMy..» (KomeHcpkui, 1989:11).
[IpUAHATO y LBOMY BUIAAKy TJYMAayUTH TEPMIH «MHUCTELTBO», SIK CHUHOHIM
cnoBa «Hayka» (Knapin, /pxypuHcbkui, 1989:392). OpHak KoMeHCbKuUiA
MOBCSIKYAC BUKOPUCTOBYE Y KHU3i i TepMiH «HayKa». MU BBaXKAEMO, 110 KO/ THOI
CHHOHIMIYHOCTI He BXXUTO BUJATHUM NeJaroroM y 1jboMy BUNAaJKy. BiH nuTye
['puropia HasiaH3iHa 10O IMpoLiecy OCBITA JIIOAUHU fAK «MUCTelTBa 3
muctenTB» (KomeHcbkul, 1989:13). JlificHO, mpoiyKTUBHE (IICUXOAUAAKTHYHE)
HaBYaHHS Ta BUXOBAaHHS MOXJIMBO 3[iHCHUTH JiMIlle MaWCTEPHOMY NeJarory-
MUTIO0. 3rifHo i3 KoMeHCbKMM - 1l CIpaBa «HaJ3BHYaWHOI CKJIAJHOCTI»
(Komencbkuii, 1989:13). BiacHe, «MeTo/1 HaBYaHHS Ma€ 6yTH NepeTBOPEHUM Y
mucrtenTBo» (KomeHcbkuii, 1989:47).

Kpim Toro, KoMeHCbKMI poO3r/isilaB OCBITHIH mpouec Tinbku
OPOJYKTUBHUM: «...HABYaMu 3 0608°13KOBUM YChiXoM, TakK, 106 HEYCHixy
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clifyBaTu He Morio...» (KomeHcbkuit, 1989:12) Ta Cy6’€EKTHUM: «... MUCMEYMBO
guumu ma yvumucs..» (Komencbkuii, 1989:13); mpoliec ocBiTH Ma€E GyTH TaK
OpraHi3oBaHUM /IS Y4HIB, «1[06 MOXXHa 6yJ10 JOBECTU IX 0 BepILMH HayK 6e3
TPYAHOILIB, CYyMy, OKPHUKIB i NHOOUTTS, a HiOHM Tpalyuch Ta >XaAPTYHOYU»
(KomeHcbkuit, 1989:13); ToMy moraHe «miKJyBaHHS MpPO AiTel BUABJSIOTH Ti,
XTO CWJIOMIl[b 3MyLIyIOTh iX HaBuaTucs» (KomeHcbkudi, 1989:61). «fkuo
gyumesi 6yAyTh NPUBITHUMMU Ta JIariJHUMHU, He OYIyThb BiJIITOBXYBAaTH Bij cebe
JiTed CBOIM CyBOpUM 3BepTaHHSIM, a OYAyTb 3aXOIUIIOBATH iX CBOED
0aTbKIBCbKOI MNPUXWIbHICTIO, MaHepaMu 1 cJoBaMd; $IKIIO BYUTeJI
pEeKOMeH/yBaTUMYTb HayKH, fIKi BOHM BUKJIAJAIOTh, <...>, TOAI <...> AiTAM Oyne

NpUEMHIiLlle NepebGyBaTHM y LIKOJI, HiDK yJgoMa» - 3acrepirae fH Amoc
Komencobkuii (KomeHcbkuit, 1989: 61-62).
OTox, igei  cy6’eKT-Cy0'€EKTHOTO,  NPOJAYKTUBHOTO  HaBYaHHS,

OpIEHTOBAHOTO Ha epeKTUBHY B3a€EMOJil0 Mejarora Ta y4Hsl, Maibke 4OTHUpHU
CTOJITTS.

3.1. llcuxoANAAKTUYHUHN MiJXiJ BUABISAETBCA y BiZICYTHOCTI NPUMYyCYy 10
HaBYaHHA Ta BHUXOBAaHH{A, Y CTHMMYJ/IIOBaHHI Y4YHIB IpoLleCOM HaB4YaHHA Ta
BUXOBAHHS JI0 CAMOPO3BUTKY Ta CAMOOCBITH.

3.2.Y Beaukitl dudakmuyi, oKpiM opieHTHUpPY Ha 6akaHe HaBYaHHS, «1100 Hi
y BUUTEJIB, Hi B yUHIB He 6yJ10 06TshHKeHHs a6o cymy...» (KomeHcbkuit, 1989:12),
BKa3aHO MMPO HEOOXiIHICTb CIIOHYKAHHS «Y4YHIB 10 iCTUHHUX 3HaHb, 06poi Bavi
i rymbokoro Gsarouvectsi» (Komencbkui, 1989:12). OTxe, cydacHe racjo
NCUXOAUJAKTUYHOro migxoAy, «HaByaHHs i BuXoBaHHA — 6e3 mpumycyl», -
MpoBiiHa ifless Beaukoi dudakmuku.

4.1.llcuxoqulakTUKa 4K IHTerpoBaHa HayKa Ma€ MaKCHMaJbHO
3aCTOCOBYBaTM METOAM Ta MNPUMOMU HaMCy4yacHIIMX [JOCATHEHb Yy raaysi
ncuxosiorii. /o Takux JAOCATHEHb 3apaXxOBYIOTb BUKOPUCTAHHA Cy4acHUX
MCUXOJIOTIYHUX Te4il Ha KIITAIT peJiridHoi mncuxosorii (XpUCTUAHCHKOI
ncuxotepamii (Apemxo, 2016)). Tpeba BpaxoByBaTH TOJIEPAHTHICTH LI0J0
pi3HOMaHITHOCTI peJliriiHUX Tedil, CIOBiAyBaHUX CyYaCHUMU YYHAMHU Ta IXHIMU
pOAUHAMU. Y peTPOCIIEeKTUBI JII0ACTBA PEJIrio TO BiICTOPOHIOIOTE BiJ| OCBITH, TO
3HOBY aKTyasli3yroTb. OJHaK 3anepedyuTd il 3HaAuyLM{ BIUVIMB Ha peajibHe
HaBYaHHS Ta BUXOBaHHS HUHI HEMOJIHUBO.

[Mlono MakCUMaJIbHOI MCUXOJIOTi3allil HAaBYaHHS Ta BUXOBAHHS, TO 3MICT
Cy4yacHOI JUJIaKTHKU BiJJOKpeMJieHU! Bij| ncuxoJiorii. [legaroriyHa ncuxodiorist
BUKJIAZIAETHCS MalOYTHIM NejaroraM B yHiBepCUTETaX OKPEMOIO JUCLIUILIIHOIO.

4.2. {lk HayKOBeLb-Te0JIOT, NepeKoHaHUH y boxxoMy 6J1arocsioBeHHi 11040
HamucaHHsl Beaukoi dudakmuku, KoMeHCbKHMH mNoBcsikyac uutye bi6iro:
«I mpaug, posnoyara 3 ['ocriofioM, He 6y e MapHOO» (KomeHcbkui, 1989: 16).

Y Beaukill dudakmuyi He BXXWBA€TbCA TepMiH «mcuxoJoria». IIpore
po3gain VII «®opMyBaHHSA JIIOJAUHW HaWJIErile BifJ0YBAaETbCS y PaHHbOMY Billi.
BoHO HaBiThb TI/IBKH y 1[bOMY Billi ¥ MoXKe BinbyBaTucs» (KoMmeHcbkui, 1989:20-
23), poagin XVII «OcHoBU JierkocTi y4diHHSI Ta HaB4YaHHS» (KoMeHChbKUH,
1989:59-64) wmMawTh CyTO ICHUXOJIOTiYHI mocTysaTh. Tak camMo - #Horo

221



Inna Osadchenko

XapaKTePUCTHKA BpoiKeHUX 3/1i6HOCcTel (KomeHcbkui, 1989:40-43), esleMeHTH
BikoBoI mcuxoJiorii: «HaB4yaTy JIIOAWHY Y CTApOCTi 3aHAATO Ii3HO, OCKIJIBKU
il mi3HaBaJIbHA 3J]ATHICTb Ta NaM'AThb yxke caabiaTb» (KomeHncbkui, 1989:48);
ncuxoJiorisi MetoAuku: «Tpeba opmysamu no-nepuie, po3yMiHHA peyell, no-
dpyee, nam'sims i, no-mpeme, Mogy ma pyku» (KomeHcbkuii, 1989:53).

5.1.llcuxoAUJaKTHUYHUN TMiaXiZi OAHO3HAYHO TMepenbdadaE pPO3BUTOK
TBOPYMX 3/i6HOCTEN 1IKOJIApIB. PO3BUBa/ibHE HAaBYaHHS SK MCUXOJUJAKTHUYHE
TaKOX CTaJI0 MOMYJSIpU3yBaTHUCA HAyKOBOIO LIK0JIOK0 JlaBuzpoBa-EsbkoHiHaA 3
90-x pokiB MUHYJIOTO CTOJITTS.

52.1le y XVIlcroairti KoMmeHCbKMM Tmepuiod BHUMOIOK  IOAO
dYHKILIOHYBaHHSA IIKOJIM Ha3uBaB: «3acobaMy HayK Ta MUCTELTB PO3BUBATU
npyUpoAHi o6xapoBaHHA» (KomeHchkuii, 1989:30). YpaxyBaHHIO 0COBJMBOCTEN
BpPO/PKEHHUX 3/TIGHOCTEN IKO/IAPiB BUAATHUM nejaror (KomeHcbkui, 1989:40-43)
NPUALIAB 3HAYYLLy yBary: 34iHcHUB K1acudikaliiio Ta cxapaKTepU3yBaB KOXKHY
rpyny 34i6HocTel, aKTUYHO OMMCAaB METOAUKY PO6OTH 3 YUHAMH Tiel uu iHIO]
rpynu. [IpiopuTeTHa yBara y Horo npari HalaeTbCcs Mi3HaBaJIbHUM 3/iGHOCTAM:
«Yuumenos mae dompumyseamucsi ycix cnocobig posKpummsi ni3HA8AAbHUX
3di6Hocmell ma 3acmocogysamu ix 8idnogioHo do ob6cmasuH» (KoMeHCbKHUH,
1989: 53).

6.1. [IcuxoanaakTUYHE HaBYaHHSA — anmpiopi MOTHBOBaHe. be33anepeyHo,
MOTHUBALiHHUNA KOMIIOHEHT — CKJIaJJHUK OY/b-sIKOT0 TPaJULIiHHOT0 HABYa/IbHOTO
3aHAaTTd. [lpoTe Ha mpakTHLl MOTHBALlid HaBYaHHA Ta BHUXOBAaHHA -
«HaNCIabUMM» eTan. 3 TOYKU 30py MCUXOJUAAKTUYHOrO MiXoAy HaeTbcs Npo
nepebopmystoBaHHs pedJieKciiHOI MeTH HaByaJbHOro 3aHATTA. OJHak
y peasibHill mneparorini MeTy 3aHATTS Mejaror 3a3Hayae JiMile Y IUIaHi-
KOHCreKTi, ¢pakTuyHO, dopmanbHO. Ha 3anuTanHs mkosspis: «Haiuo Ham
BUBYATH 1[I0 TEMY?», NepeBaKHO 3By4aTh BiANOBiAi meparora: «Tak Tpe6al»,
«TBoi 6GaTtbku 1e ByWau!», «Taka mporpamal», «Xodeml CcTaTH Ha Micle
nexjarora?», «Bci MawThk 1e 3Hatu!». BincyTHicTh BipmoBigli Ha 3anmvTaHHA
«Hagio Tpe6a BUBYATH 1|el MaTepian?» 3HUIIYE BIIEHT iHTepeC 10 HaBYaHHSI.
Sk KOHCTaTye MacoBe ONMTYBAaHHS IIKOJApPIB, iXHiIX OaTbKiB, IMeJaroris,
aHaJIOTiYHA CUTYyallisd BHHMKAE, NPUMIpOM, y IHpoLeci BUBYEHHS TabJMLi
MHOXeHH4. [lefaroru He MOXXyTb MOTUBYBAaTH O4YEBUJHY HeOOXiJHICTb, JaTH
NpaBUWIbHY BiANOBiZlb HA apryMeHT IUKOJAPIB: «/lJisT 4Oro BYUTH TaGJIUIIO
MHOKEHHS], SIKIO € KaJIbKYJATOp y KoxKHOMY TesiedoHi?». Y mpoleci Haloro
eKCIIEPUMEHTY BUSIBWJIOCSA, 10 caMi mejgaroru y 57 % BUNAJKIB He 3MOIJIH
BUTJIYMauUTH HEOOXiIHICTb BUBYEHHS Tab/uI[i MHOXKeHHsA!. [IeBHO, MpUYMHHU
TaKol Npo6JieMH KPUIOTbCSL Y HEOOXiZTHOCTI 3aCTOCOBYBaTH NCUXOAUAAKTUYHUN
nizaxiz e B npoueci npodeciiHol NiAroTOBKY MalibyTHIX yYUTeiB.

6.2. KoMeHCbKMH MpOroJiollyBaB WIKIJIbHUMA MNOCTYJAT MOTHMBYBAaHHSA
y4YHiB Z0 HaBYaHHs: «KoJIM PO3MOYMHAIOTL BUBYEHHS OVAb-IKOr0 MpeSMeTy,
pO3yMH Y4YHIB MalThb OYTH [0 TOro rotroBuMmu..» (KomeHcbkui, 1989: 51);
«¥YciMa MOXJIMBUMM cnocobaMyd Tpeba 3anajioBaTH B JiTAX MOJyM'siHe
MparHeHH4 0 3HaHb Ta [0 Y4iHHA... MeTo HaBYaHHA Ma€ 3MEHLIUTH TPYAHOLI]
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y4iHHS A1 TOro, 106 BOHO He BUKJIHKAJIO B Y4HIB He3a/Jl0BOJIEHHS i He
BiJIBEpPTAJIO iX BiJi Moja/ibinx 3aHATH» (KoMeHcbkui, 1989: 61).

7.1. llcuxoAUAAKTHKA TepeAbayae creliaJbHy opraHisalilo OCBITHbOTO
cepe/ioBUIIA: HAaBYaHHS, BHUXOBaHHfA, PO3BUTOK Y 3aK/jaZiaXx OCBiTH Ta 3a il
MexxaMd. [lo-nepuie, HAeTbCA TaKXK NPO IIKiJIbHE NPUMIllleHHs], HOTO yCTPil.
OxpiM NPOAYKTUBHOTO HaBUaHHS Yy 3aK/JIa/lax OCBiTH, HeoOXiHa crneljjasbHa
oprasisatlis B3aemoJii mKoau Ta ciM’i. HanaromkeHHs KOHTAaKTy 3 6aTbKaMU
YYHIB 3 MeTOI0 IpaBUJIbHOI OpraHisalii OCBITHBOIO CepeloBHUINA - OJHe i3
3aBJjaHb Cy4YacHOi NCUXOJUJAKTUKU. 3a3HayeHe Iepejbayvae: NMPOJOBKEHHS
HaBYaHHS, PO3BUTKY TBOpPYMX 3Ai6HOCTEN Y4HIB, IXHbOIO BHXOBaHHS I103a
LIKOJIOK; YIIPaBJIiHHA TaKOK OpraHisalji€elo Ha JepkaBHoMy piBHi. Hacnpasai
Cy4yaCHa CHUCTeMa HaBYaHHSl y 3arajJlbHOOCBITHIX HaBYaJIbHUX 3aK/JaJax Mae
[IOOJUHOKI MNpPUKJIAAU  BJAJOl  Opradisanii  OCBITHBOTO  cepefOBUILA
MPOAYKTHUBHOIO XapaKTepy.

7.2.Came ne nepenb6avyaeTbcs «l[losoxkeHHsAMH [X»: «¥Y mkosi i mosa
IIKOJIOI0 He OyJ0 TepnyvMe rnoraHe ToBapucTBo» (KomeHcbkuit, 1989:58);
«[IparHeHHs1 10 HaBYaHHS CHOHYKAETbCA | MIATPHUMYETbCA y AITAX GaTbKaMHy,
BUYHTEJIIMH, LIKOJIOK, CAMMMU HaBYa/IbHUMHU [IpeMeTaMH, MeTOJ0M HaB4YaHH4 |
Baazoto» (KomeHcbkuii, 1989:61). Posymitoun 1e, KomeHcbkuil nosjae Hazmae
nopagyu 6aTbKaM, BYWTeJM, OpraHizaTopaM Iikosd, BJjafi (KomeHCbKHH,
1989:61-63).

Hapasi o6cAr crarti He [03BOJIIE HaM BJAATHCS [JI0 IOJAJIBIIOTO
BUOKpPEMJIEHHSl TNCUXOAUJAKTUYHUX inelt fHa Amoca KomeHcbkoro. Hamu
37iMICHEHO JIMIle y3arajJbHEeHO NMOPiBHAHHA i3 Cy4aCHUMH NCUXOAULAKTUYHOIO
nizxoay no ocsitu KomeHcbKoro.

TakMM 4YMHOM, ICUXOAUAAKTHUYHI ifgei AHa Amoca KomeHcCbKOroO,
BUCJIOBJIeH] y Horo «Benukiil JUJakTULi» MOXKHA y3araJbHUTH Yy TaKHUX
M0JIOXKEHHAX:

- IMJAKTUKY K HAYKHU PO €JHICTb HaBYaHHS Ta BUXOBAHHS;

- Cy0’€KT-CYy6 €EKTHOTO, IPOAYKTHUBHOTO HABYaHHS], OPiEHTOBAHOTO Ha
eeKTHUBHY B3a€EMO/IiI0 Ne/Iarora Ta y4HiB / CTYJeHTiB;

- OCBiTH 6€3 IpHUMyCy;

— MaKCHUMaJIbHOI iHTerparii i3 IcuxoJI0Ti€ro Ta Il CyYaCHUMHU JOCATHEHHSAMU;

- IPIOPUTETY PO3BUTKY 3/1iGHOCTEH 0COGUCTOCTI;

— BMOTHMBOBAHOCTI HaBYaHHS Ta BUXOBaHHS;

- ClienjiaJIbHOI opraHisanii OCBITHBOI'O CEpeOBUILA.

Beauka dudakmuka, 3 TOUKHU 30py CY4aCHUX NeJaroriyHUX TeHJAeHLiH,
Ma€e TeXHOJIOTTYHUN XapakTep. BoHa mo6GyjoBaHa 3MiCTOBO-CTPYKTYpPHO 3a
TEXHOJIOTIYHMM 3pa3KoM: 3 JOTPUMAHHAM IPUHLHUIY BiJTBOPIOBAHOCTI,
MOCJiOBHOCTI, HAcTynmHocTi, pedJiekcihHOCcTi Tow. Okpemi 1i mMoJioKeHHS
aHaJIOTIYHI Cy4YaCHUM BUMOTraM TexHoJiorizauil. [[pumipom, 3razyBaHa paHiiue y
1[Il CTATTi «IICUXO0JIOTiSA METOIUKU» (4.2).

CKeNnTHUKU MOXKYTh 3aYBOKUTH: «AJIe X Lie — 3arajsibHOBijoMi ¢pakTu! Ha
3acajiax AUAAKTUYHUX OpUHIUMIB fIHa AMoca KoMeHchKoro 1mikosia GyHKIioHye
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6araTo cToJiTh!». Tak, aje Le - juiie Teopisd. Ha npakTull, y peanbHil MKiIbHINA
neJarorily, 3riIHo 3i CTATUCTUKOLO, IEPEBAKAIOTh NPUMYC, IOKapaHHA (X04 i He
$i3uyHi), HeyMOTUBOBAHICTb ToOIIO HaBuyaHHA. [lapajiokcanibHO, IPOTe Lie — Ti
cami mpo6JieMH, Ipo fIKi MUCaB lie BUAATHUHM INejaaror ctoJitta Tomy. [oci
3aJIMLIAETbCA aKTyalbHOIO HasBa po3ainy Xl Beaukoi dudakmuku: «Jlo 1jporo
yacy He OyJI0 IUKI, 10 3arajioM BiNIOBiJalOTh CBOEMY MPU3HAYEHHIO»
(Komencbkuit, 1989:30). OTxe, Beauka dudakmuka KoMeHcbKOro — He 3acTapisa,
a 1oCi akTyaJibHa Ta cy4acHa. MOXJIMBO, TOMY ILI0 MU YCYHYJIU ICUXOAUAAKTUYHI
acneKTH Moro NoCTyJ/IaTiB Ta YiTKO pO3A4iN/M eJaroriky Bij nCUxoJIorii?

[leBHO, BapTO mnepersigHyTH OABiUHI mnocryjsatu fna Amoca
KoMeHcbKOro mif KyToM 30py NCUXOAUAAKTUKH. Hexallh He o6pakaroTbcsl Ha
MeHe HayKOBLi-KOJIETH, aJle He MOKHA IPOTUCTABJIATH «HOBY» ICUXOAUAKTHUKY
«3aCTapiiuM JUJaKTUYHUM npuHiunaMm KomeHcbkoro»! Ampxe, Ha Halue
nepeKoHaHHs, caMe 3 Besaukoi dudakmuku Gepe MOYaTOK I iHHOBaliiiHa
MbKIMCIMIIIHApHA HayKa. CaMe Lie MU ¥ Cipo6yBa/Iv 06T PYHTYBATH.

OTox, cyyacHa NpOJYKTHBHA / ebeKTUBHA Iejarorika akTyaJisyBasa
CTAHOBJIEHHA MDKIWCLUUMIIJIIHAPHOI HAayKU - MCUXOAUJAKTHKH, L0 BUBYAE
cnenjasibHi YMOBMU MiJIBUIIEHHS epEKTHUBHOCTI / MPOAYKTUBHOCTI IIpolLiecy
HaBYaHHS LUISIXOM MAaKCHMAaJIbHOTO BPaxyBaHHS OCOOJIMBOCTEN ICUXIYHUX
SBUILL y JisIbHOCTI mejaroriB Ta y4HIiB / cTyAeHTiB. [IpoTe came
MCUXOJUAAKTUYHUN TMiJgxiJs - KBiHTeceHliss Beaukoi dudakmuku flHa AMoca
KomeHcbkoro. TpakToBaHi HUM ifiel — He 3acTapiJi, a akTyasbHi i HUHI, K yce
HacClpaB/ji efaroriyHe: «BiuHe, 706pe, MyApe».

Jlna peanizanii ncMXoAUJAKTUYHOTO MiJIX0/ly B OCBITHBOMY CEpe/IOBUIII
CyJyacHUX HaBYaJIbHUX 3aK/a/liB HeoOXiJ[HA, HacaMmmepes, MiArOoTOBKa Ta
[epemnigroToBKa IejaroriB  y  3a3HadyeHoOMy KOHTekcTi. [lojasbiuoro
JOCTiKeHHsI MOTpebye OOIPYHTYBaHHS 3MICTY CydacHOi MNeJaroriku JJs
CTYeHTIB TNeJaroriyHuX BUIIMX HaBYaJbHHUX 3aK/JaZiB 3 TOYKU 30py
NepeTpakTyBaHHA TpaAMLiMHOro BUKIany Besaukoi dudakmuku flna Amoca
KomeHcbkoro.
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