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Abstract: The roots of today's education system stem from one of the most significant peda-
gogists and thinkers, John Amos Comenius (1592-1670). His entire comprehensive and sys-
tematic work represents a turning point, not only in the field of the development of pedagogy,
as a science and its disciplines, but also in the field of the development of human thought in
general. After a brief review of life and work of John Amos Comenius, the paper presents the
basic concepts of pedagogical theory through the chapters they cover - his reforming and
educational mission, contribution to the establishment and development of didactics and
methodology of pedagogy, contribution to school, preschool and family pedagogy. Of particu-
lar importance is the chapter that deals with pansophism as an ideological concept of univer-
sal wisdom and pedagogy, because the central theme of the paper is focused on the relations-
hip between pansophism and his overall pedagogical work. The aim of this paper is to theore-
tically research the connection between these problems, as well as to understand their broa-
der implications and current scientific achievements. The paper uses the method of theoreti-
cal and historical analysis with the technique of content analysis of available and relevant
historical and pedagogical sources and documents. The concluding remarks point to the im-
portance of Comenius as a reformer important for the overall development of pedagogy as a
science. His pansophism is permanently imprinted as a seal with a reflexive echo and reper-
cussions on all later occurrences in the field of teaching and pedagogical educational activities.

1 Prepared as a part of the project “Pedagogical Pluralism as the Foundation of the Education
Strategy*, financed by the Ministry of Education, Science and Technological Development of the
Republic of Serbia (No. 179036, 2011-2020).

© UPH 2020 153



Jelena Maksimovi¢, Jelena Osmanovi¢, Nikola Simonovi¢

The ideas of John Amos Comenius that are practically tested and attested, carry a special
strength and vitality even after three centuries, which makes him one of the true pedagogical
classics.

Keywords: John Amos Comenius, pansophism, didactics, principle of obviousness, pedagogy

Introduction

John Amos Comenius (1592-1670) is a Czech pedagogical classic, fo-
under of didactics as an independent pedagogical discipline, creator of the
class-subject-hour system, reformer and advocator of pansophism as an
ideological concept with an inestimable and comprehensive contribution to
pedagogical scientific thought. He was born in the village of Nivnica, not far
away, more precisely, "an hour's walk from Uhersky Brod in Moravia"
(Lindner, 1892), in a family of millers who belonged to the socially oriented
religious sect of the "Czech Brethren". At the age of twelve, he lost his pa-
rents, and since the guardians did not care for his education, he only entered
the Latin school in Prerovo at the age of sixteen, which he completed within
three years. Thanks to this success, he continued his education at the
University of Herborn and Heidelburg to study theology. After returning to
the country, Comenius took over the management of the Latin school in
Prerovo and began to engage in intensive reformist and pedagogical work,
in the meantime becoming a priest of the "Czech Brotherhood" fraternity.

In 1628 Comenius left the Czech Republic and moved to the Polish
city of Leszno, losing all tangible and intangible assets in his homeland, as
well as part of his family due to the plague epidemic. As an expert in educa-
tion, he resided and worked in England, more precisely, London, at the invi-
tation of the English Government, then in Sweden in 1642 and Elbling (Prus-
sia), and in the period from 1642 to 1648 in Hungary. After returning to
Leszno in 1654 and the outbreak of war between Poland and Sweden, for
the second time he was left without all his property and valuable library. He
spent the last days of his refuge and life until his death in Amsterdam, where
all his major works were printed. The turbulent life, accompanied by travels
and persecutions, did not prevent him from surrendering himself to educa-
tional work in a completely humanistic orientation or selfless devoting him-
self to pedagogical thought.

In that respect, he will forever be remembered as the creator of pe-
dagogy, the advocator of teaching in the mother tongue, the most prominent
school reformer, the ideologue and the founder of primary school. His rich
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creative opus: The latest linguistic Method (1648), The Great Didactics (Di-
dactica magna, 1657), textbooks Sensual World in Pictures (Orbis pictus sen-
sualis, 1658), and The Gate of Languages Unlocked (1631), but also Mother'’s
School Information (1630), Janua lingularum reserata (1631), Sholae pan-
sophica (1650), Via Lucis (1668), with his fundamental pedagogical ideas
have been translated into dozens of languages in Europe and Asia, "even into
Arabic and Mongolian" (Lindner, 1892: 5). With such a contribution, Come-
nius is one of the most important personalities in European culture, philo-
sophy, theology and especially pedagogy, who in his works laid the founda-
tions and the backbone of further development of several pedagogical disci-
plines, especially didactics, theory of education, school, preschool, family
pedagogy. Evidence of the immeasurable influence and significance of his
work for pedagogical science is the existence of a special discipline of Come-
niology that is named after him.

Jan Amos Comenius' Reform and Enlightenment Mission

The entire work of this thinker was ahead of its time, because a huge
part of his achievements is still relevant today. To the question of whether a
man can leave an indelible mark century later and thus write the whole
epoch in golden letters - in his case we would get an absolutely and irrefu-
tably positive answer. "History is made by individuals" was thought in the
Renaissance (Konstantinovi¢, 1980), and Comenius lived and created so-
mewhere at the transition from the Renaissance to the Baroque as an arti-
stic direction and movement that covered the seventeenth and first decades
of the eighteenth century and geographically covered almost all of Europe
and Latin America.

The reflection of Humanism, the Renaissance and new scientific
trends of the era of Jan Amos Comenius was pointed out by the authors
(Grontsova, 2015). Extremely humanistic orientation and the entire educatio-
nal work make him a true "teacher of the people" (Habl, 2017; Sitarska, 2015;
Waterkamp, 2020). In that respect, the name of Jan Amos Comenius had a
shining halo (Spevak, 2020), because he paved the way for himself to the glory
of the famous educator with his pedagogical passion and legacy. The origin of
bourgeois pedagogy was connected to the period of The Renaissance Huma-
nism, and it differed greatly from the feudal one because it marked a certain
qualitative progress in pedagogical development (Zlebnik, 1983). Unlike the
state of the human spirit and its scientific thought in the epoch of "civitas
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dei", the new renaissance thought put man comprehended as "homo univer-
sale" at the center of its thinking, contrasting it with the previous under-
standing of man in God's state (Zaninovi¢, 1988; Zlebnik, 1983). Comenius
also observed man through the prism of that new renaissance thought:
A man becomes a man thanks to upbringing. Upbringing is a process of hu-
manization, an assumption and basis of humanity. It provides education,
strength and piety (Komenski, 1997).

As a visionary who never lost his sense of reality, he fought against
obedience to church canons, deviating from the medieval notion that a child
is a grown man in small - a little man, "homunculus" (Filipovi¢, 1977: 24;
Kamenov, 2002: 84). In accordance with his humanistic provenance, he
rejected the dogmatic church belief about man's sinful nature, emphasizing
that in every child there are "gifts of God" (Kamenov, 2002: 86). Comenius
decisively opposed the scholastic philosophy of the new philosophy of the
unity of the world and man, which he called pansophism (pan-all, sofia-
wisdom), and which had a dual character and strived with all its strength to
egalitarianism of schooling.

His works were interwoven with the connection between
philosophy, theology and politics, where he constantly emphasized the
importance of moral education and ethics (Misseri, 2017). Comenius was a
revolutionary leader of its own kind in both the church and the academy in
17th-century Europe (Glenn, 2018). It can be purposefully said that he was
the originator of the idea of opening the Institute for Research of Pedagogical
Problems (Kacapor, 2003). His ideas exuded the spirit of the new time, open-
ness and democracy in terms of improving education (Nenadi¢, 1997), advo-
cating the popularization of primary school, the abolition of class differences
and bringing education the lower strata of society, i.e, accessibility to all
(Sohma, 2016). Works of capital significance and humanistic work indicate
that even after three centuries he is considered the most important refor-
mer in the history of education.

The contribution of Jan Amos Comenius to the foundation
and development of didactics, school pedagogy
and methodology of pedagogy

Natural sciences as well as art experienced a great flourishing in the

epoch of The Renaissance Humanism including the 15th and 16th century,
which largely suppressed and surpassed the previous mythological inter-
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pretations of the world by famous thinkers from the ancient period. The
development of real sciences was favored by the development of production
in which the young bourgeoisie participated, which later led to the introduc-
tion of real subjects in schools - nature, geography and history. Jan Amos
Comenius, one of the first pedagogical classics, the father of modern didac-
tics, the creator of the class-hour-subject system and frontal teaching, had the
greatest merits for that. Consequently, and due to his overall contribution to
didactics as a science of teaching and pedagogical discipline, it is no coinciden-
ce that the emergence of the methodology of teaching about nature and socie-
ty is associated with his name (Lazarevi¢, Bandur, 1997; Zan, 2001).

The notion of didactics was introduced by Comenius and Ratke into
pedagogical terminology in the 17th century. The word didactics is of Greek
origin and its original meaning is teaching (didasko - 1 teach, didaskein - to
teach) (Bakovljev, 1992; Bognar, Matijevi¢, 2002; Filipovi¢, 1977; Jovanovi,
2005; Kuka, 2004; Laketa, Vasilijevi¢, 2006; Poljak, 1970; Prodanovi¢, Nicko-
vi¢, 1974; Spevak, 2003; Vasilev, 2005; Vilotijevi¢, 1999; Zlebnik, 1983). He
founded didactics as a complete and meaningful theory of teaching under the
influence of the Renaissance humanists, and based his theory of learning on
the sensualism of the English philosopher-materialist, Francis Bacon (Viloti-
jevi¢, 1999). Accordingly, he pointed out that in cognition we must rely on
sensory modalities, observation and sensory experience, believing that sen-
sualism was the basis of cognition (Laketa, Vasilijevi¢, 2006). Comenius no-
ticed the triadicity of the process of study and the didactic path of cognition
in the 17th century, and pointed out that learning was, among other things,
cognitive and gnoseological process (Sehovi¢, 2006). Within the framework
of traditional theories and understandings about the choice of teaching con-
tents, his reflections went in the direction that the acquisition of knowledge
should be closely connected with the development of perceptual abilities. In
this context, Comenius set out two principles that he considered general
education should be based on - "the principle of encyclopedic character of
knowledge and the principle of developing students' abilities, which he con-
sidered equal” (Djordjevi¢, 1990: 29). Emphasizing the necessity of a close
connection between the acquisition of knowledge and the development of
the perception of cognitive abilities represented a significant contribution
from both the epistemological and gnoseological aspect.

Until the appearance of The Great Didactics, pedagogical theoretical
thought appeared in fragments, without inclining to scientific systematicity,
most often as pedagogical-literary thought in the works of Francois Rabelais
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and Wolfgang Ratke. The essence of The Great Didactics was largely deter-
mined by the idea of "General skill of teaching anyone about anything" (Ce-
ni¢, Petrovi¢, 2005: 111). In this capital work, Comenius founded, as well as,
scientifically and theoretically explained the class-subject-hour system (Fili-
povi¢, 1977) thus setting one of the most stable pillars and cornerstones of
pedagogy (Trnavac, Pordevi¢, 2002). However, due to certain weaknesses of
this system, his entire didactic conception had long been the target of sharp
criticism from dissidents at the beginning of the 21st century (Matijevic,
Topolovcan, 2017; Vilotijevi¢, 1999). In addition, the publication of his The
Great Didactics, written in Czech in 1632, had the greatest significance for
the emergence, origin and establishment of didactics as a pedagogical scien-
tific discipline (Sehovi¢, 2006).

His epochal discovery was a frontal form of a "perfect method" tea-
ching (Filipovi¢, 1977: 25); and like other prominent didacts, Comenius ar-
gued about systematization in teaching and considered it a nodal problem.
In fact, the entire work of this great man was reflected in his exceptional
comprehensiveness and systematicity. Comenius also advocated the princi-
ple of gradual and systematic teaching, following these rules: "from easy to
difficult, from simple to complex, from near to far, from known to unknown"
(Ceni¢, Petrovi¢, 2005: 111; Laketa, Vasilijevi¢, 2006: 13) which was directly
related to the developmental capabilities, potentials, capacities and psy-
chophysical abilities of students for whom the teaching needed some adap-
ting. He also paid great attention to the permanence of knowledge related to
renewal and practice in order to achieve the greatest possible practical ap-
plicability. He considered teacher a sublime personality and authority based
on human and professional qualities and characteristics.

In the history of school and schooling, especially since the emergen-
ce of the class-subject-hour system of Jan Amos Comenius, there had been
constant attempts to offer didactic models that could meet the current and
existing production technologies and culture of living. All these attempts
faithfully followed all of the later technological revolutions - industrial, me-
chanization and information. In The Great Didactics, Comenius advocated
that primary school should be a general education, compulsory for boys and
girls and last for six years from the age of six to twelve. Also, classes should
be held in the mother tongue, so that children learn everything they would
need for a lifetime (reading and writing in their mother tongue, counting,
measuring, singing, reciting psalms and sayings from the Bible, segments
from ethics, economy and world history). He advocated that children should
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attend a Latin school after primary school, which also lasted six years, and
courses should be named after the dominant subjects.

The vision of Jan Amos Comenius in accordance with his concept of
class-subject-hour system was that school teaching had a precisely defined
beginning, plan of annual, monthly, weekly and daily work, mutual alterna-
tion of work and rest, summer vacation - "holiday" (Laketa, Vasilijevi¢,
2006: 12). He was credited with defining a class as a collective with its own
classroom, pre-determined tasks for each lesson that would lead students to
reaching their goals, as well as a specially prepared book for each class, so
that all this could be implemented in a planned manner. He can also be con-
sidered the ancestor of the formation of combined classes, which have an
enviable and respectful past (Spijunovié, 2003), because he made his im-
pressive contribution in that field as well. He advocated that student as-
sessment was conducted at the end of the school year in the presence of
supervisors and that school discipline was established for proper teaching
organization (Ceni¢, Petrovi¢, 2005). In terms of imposing disciplinary mea-
sures, Comenius was very cautious, but he was also against a permissive
attitude that neglects discipline (Spevak, 2020). Within the advocacy of the
frontal form of teaching as the dominant one, he advocated the possibility
for one teacher successfully teaching more than a hundred children, who
would teach and interpret all subjects with a unique method. Despite the
fact that during the 18th century and the first half of the 19th century his
teaching was almost completely suppressed and forgotten, Comenius’s inva-
luable contribution to the systematization of all previous knowledge about
school and teaching, the constitution of the class-subject-hour system can-
not be denied. It was the foundation on which relied and upgraded all later
didactics, more than three centuries after the appearance of the crucial work
The Great Didactics.

Teaching didacticism was later reflected as a trend, and was critici-
zed for the dominance of didactics in teaching pedagogy, the child’s subor-
dination in school to the curriculum, teacher and evaluation system by
which the child could be rejected or negatively assessed if it did not meet the
criteria of a pre-established system (Suzi¢, 2005). However, didacticism
must never be understood in such a naked form despite all its rigidity, since
its conceptual layout provided much broader implications, far-reaching in-
fluence and extremely positive effects on all later didactic and pedagogical
thought. In this sense, it can be considered a pioneer because since the 17th
century to the present day no one has so systematically carried out theoreti-
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cal explanations, generalized science and practice, assimilated upbringing
and education with an eclectic approach, integrating Francis Bacon'’s philo-
sophy of sensualism and two-hundred-year old practical experience of pro-
testant schools (Bognar, Matijevi¢, 2002: 40-41; Suzi¢, 2005: 36). All the
above mentioned glorifies even more the indelible trace and enormous con-
tribution which left behind himself, as a legacy to all future generations, the
doyen of pedagogical thought, Jan Amos Comenius.

In capital works, through the conceptual layout of pansophy -
universal knowledge, Comenius gave a complex form of problem solving
with his educational system in which learning and teaching were based on
problem solving throughout realistic contents of the mentioned works. Co-
menius made a revolution and a kind of “Copernican” turnaround not only
by constituting a class-subject-hour system but also in terms of equipping
school buildings that served their purpose, the overall organization of tea-
ching, where all students worked in the same class and on the same subject,
apostrophizing the form of teaching, questioning and student assessment
that was fascinating at the time. In the didactic sense, his contribution was
reflected in the introduction of subjects and materials that were transferred
to students in the order in which the textbook was processed, without ta-
king into account the criteria of temporal suitability and compliance, as well
as connecting common concepts (Vasilev, 2005). The lesson was a true di-
scovery of Copernicus” didactics by Jan Amos Comenius, mostly because his
invention was a response to the demand of the time when the school was
required a solution — how to prepare as many literate workers as possible in
the shortest possible time, ready to raise manufacturing production to the
level of industrial production. Limiting the course of teaching to 45 minutes,
considering this time sequence as “average teaching time” - needed to the
“second-rate”, “average” student to understand the teaching contents, he
enabled and created realistically feasible conditions for these contents to be
later within the same units repeated, practiced, prepared in time, but also to
gain insight and the outcome of teaching work (Bognar, Matijevi¢, 2002;
Poljak, 1970). Very complex and layered thought elements in his understan-
ding of pedagogical and didactic processes have surprisingly enriched con-
temporary pedagogical-didactic discussions (Spevak, 2020). The ideas of Jan
Amos Comenius, practically tested and attested, carry special power and
vitality even after more than 300 years, thus placing him among the true
pedagogical classics.
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The principle of obviousness, on which Comenius insisted, was inter-
woven throughout the work - The sensory world in images (Orbis pictus sen-
sualium). Comenius based his ideas in didactic terms on nature and philo-
sophy, emphasizing that teaching must be adapted to children’s deve-
lopmental possibilities and capacities, based on the principle of obviousness,
which he especially applied to his work. In this work, he pointed out that
many phenomena and objects from real life could be shown and explained
to students with the help of illustrations and pictures (Stankovi¢, Stanojevic,
2019) emphasizing the importance of the principle of obviousness, which is
still very important today. At the base of this principle was the unity of con-
crete and the abstract. Comenius set the golden rule: “What is visible - the
sense of sight, what is heard - the sense of hearing, what is tangible - the
sense of touch. If more senses can feel something at the same time, it should
be presented to several of them at once” (Comenius according to Kuka,
2004: 23). In understanding the principle of obviousness, Comenius, but
also many other representatives of classical civic pedagogy, emphasized the
exposure of objects, and not to work with them and on them, i.e. that stu-
dents, when acquiring knowledge, observe objects and not to manipulate
them (Bakovljev, 1992). In his time, Comenius had at his disposal from all
media, except teachers, only a book, i.e. a textbook (Matijevi¢, Topolovcan,
2017). In a way, even unconsciously, Comenius anticipated the use of in-
novative, modern technologies, audio-visual aids and multimedia, which
engaged more senses, thus confirming that he was a step ahead of his time
and had an invaluable visionary contribution to pedagogical scientific
thought (Jensen, 2003; Meyer, Adamcek, 2003). Comenius’ views in the The
Great Didactics, largely base on Francis Bacon’s sensualist philosophy, mar-
ked the beginning of an “era of obviousness” that continues to this day.
Obviousness, as a “golden didactic rule” (Bakovljev, 1992) has long been
considered a possible means of combating verbalism in teaching. He made a
special effort to direct and lead a student to thinking and inductive thinking,
to conversation and action as segments of a broader active method that
would enable fast, quality, studious and through learning.

In all regards, Comenius had a huge merit for the introduction of real
subjects in schools (natural history, geography, history) and elaborated in
detail the instructions for working with children to get to know reality in his
Mother’s School (Bezi¢, 1975: 16). As a proclaimed father of modern didac-
tics, he also insisted that nature should be studied in nature, that is, empha-
sized the importance of the principle of naturalness in teaching, because
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man is inevitably a part of nature (Jovanovi¢, 2005; Leki¢, 1978). The idea of
naturalness had its roots in his pan-harmonic understanding of the entire
reality and human nature, the repair of each individual and entire society
through true, pansophic education (CiZek, 2019; Spevak, 2020). The metho-
dology of pedagogy belongs to the youngest group of pedagogical discipli-
nes. The first thoughts on the basic postulates of the methodology of peda-
gogy were recognized long ago, in the pedagogical paradigm of Jan Amos
Comenius, who created support for its incorporation into the pedagogical
scientific system, pointing out the importance of universality and compre-
hensiveness for practical application. With all respect, he can be considered
the founder of the methodology, since in his visionary work he considered in
detail all the essential issues of methodology, connecting it with the deve-
lopment of conclusions, generalization, analogy, comparisons, evaluation
and including experience as a way to solve problems (Maksimovi¢, Osmano-
vi¢ and Milanovi¢, 2018; Maksimovi¢, Osmanovi¢, 2017), and in that way, he
gave it a tremendous contribution in the very scientific-constitutive begin-
ning (Salimov, 2019; Savicevi¢, 1996). Comenius opened the question of
teaching principles and methods, especially induction, thus creating fertile
ground not only for the establishment of pedagogy as a science but also for
the constitution of its related disciplines, didactics and methodology
(KneZevi¢ Flori¢, Ninkovi¢, 2012; Maksimovic, Sreti¢, 2019; Saban, 2010).

As the contribution to the development of the methodology of peda-
gogical research, testifies the introduction of the previously mentioned in-
ductive path in this field, and not only in teaching (Zlebnik, 1983). Pro-
gressive development and improvement of techniques and instruments for
empirical research is in causal connection with the discovery and implemen-
tation of induction as a scientific method, which overcomes the weaknesses
of the so-called deductive and normative pedagogy (Maksimovi¢, Petrovic,
2012; Maksimovi¢, Osmanovi¢, 2017). Sitarska (2015) on the other hand,
pointed out that one of the tasks of the new scientific discipline could actual-
ly be to discover the origin of other research methods and techniques from
Comenius' pedagogical postulates, which would have double scientific signi-
ficance, both for the development of Comeniology and methodology of pe-
dagogy.

As an anticipator of the principle of connecting theory and practice,
as an unbreakable and unavoidable link (Maksimovi¢, Osmanovi¢, 2017),
his entire work in this field confirmed that he was obviously an excellent
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methodologist in the time in which he lived and created, because the
methodology he developed was consistent with the many present-day prin-
ciples of pedagogical research.

The contribution of Jan Amos Comenius to the development
of preschool and family pedagogy

In accordance with the humanistic ideals of the Renaissance, which
completely restored the importance of children's play that had been dispu-
ted until then, Comenius demanded that children be provided with games
with which they would practice health, agility and speed of limbs, freshness
and sharpness of spirit, as well as learning that would give them pleasure.
With a shrewd "pedagogical eye", he noted that "children communicate
much more freely with each other than with adults, which allowed them to
"sharpen their minds" and correct each other more effectively (Kamenov,
1997: 190) which was an anticipated phenomenon, which, following the
example of Maria Montessori's individual self-correction, could be called
group self-correction.

It can be said with certainty that many of his understandings and
views on the moral, physical and intellectual development of the child in the
family environment during the preschool period are still quite acceptable
and still very relevant from the point of view of modern family pedagogy
(Grandi¢, 2004). The authors (Pavlovi¢, Klemenovié¢, 2020) pointed out not
only the special importance of his attitude and pedagogical ideas, but also
the positive attitude towards learning and development in early childhood
through their connection with modern understandings of the potential of
early and preschool age. In constituting preschool pedagogy as a scientific
discipline, Comenius participated in a certain and notable way, and gave his
contribution through important ideas about the education of young chil-
dren. As a distinctly humanistic oriented thinker, he created the first picture
book and wrote a complete work dedicated to preschool education (Kame-
nov, 2002). In the field of preschool pedagogy, his great merit was reflected
in the fact that he was the first to point out the importance of systematic
preschool education and thus provided a prominent place for it in the edu-
cational system. He advocated the essential and decisive role of proper
upbringing in early childhood as a pledge and foundation for further proper
development of a person's personality. The ideas he presented at the
Mother's School represented a pioneering attempt to create a theory and
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methodology of preschool education, in terms of developing a system of
goals, tasks, content of resources and methods by which children would be
raised and educated until they start school at the age of six. Comenius advo-
cated a harmonious, overall versus partial upbringing, with an emphasis on
respecting the developmental perspective of children by observing in them
what they potentially were in essence and in what direction they could
develop. He especially recommended that upbringing and education begin in
a timely manner, neither delay action, or accelerate development by force,
which in a way established the phenomena of acceleration and amplification
of development around which there are still certain dilemmas and disagre-
ements. In terms of physical health, which connects with mental health, he
especially emphasized the importance and important role of daily movement
and exercises for the proper physical and general development of the child.
Within moral education, of all the virtues, moderation in everything stood out
as the basis of health, but in accordance with the time in which he lived, moral
education was mostly based on piety. In the field of development of social
relations and skills, he emphasized the importance of the child's association
with peers for his proper overall development. Comenius, within the deve-
lopment of intellect and mental abilities, advocated and recommended from
an early age for "skillfully complex stories and fables that sharpened chil-
dren's ingenuity and reason" (Kamenov, 2002: 89) fully understanding the
motivational value they carried within themselves. In the context of paying
attention to intellectual education, he strongly opposed the premature depar-
ture of children to school, taking into account the maturity of the child for
school learning and his preparation for school, as well as the individual diffe-
rences of each child. In addition to all the above, in the Mother's School, Co-
menius dedicated an entire separate chapter to the practice of children's
speech, and for its development he especially recommended and advised the
use of grammar, rhetoric and poetics. But, on the other hand, he pointed out
the connection between play and work and listed toys, as well as other ma-
terials that could be used in activities, warning that the restriction should be
introduced only when it came to dangerous objects (Kamenov, 1997).
Extremely original and inventive for his time, Comenius' ideas and
recommendations regarding the upbringing and education of preschool
children made him the founder of modern preschool pedagogy and its most
important position that preschool was the first level, integral and equal part
of the education system that was fundamental in the formation of the human
personality. He brought children out of darkness, placing them at the center
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of the cultural scene of his time, giving them love, respect and wisdom, while
always pointing out the dangers of ignorance and emphasizing the supreme
value and importance of wisdom in his constant struggle to spread the pan-
sophic idea. "Life is this road or a crossroads whose left path is wide, and the
right narrow; it leads to vice, this to virtue. Watch out, boy, look up to Hercu-
les” (Komenski, 1932: 293-294).

Indications of the future institutionalization of preschool education
in the works of Comenius have a visionary and futurological connotation,
and confirm the extreme pedagogical optimism and his boundless trust in
the inexhaustible educational possibilities of preschool childhood. In his
pedagogical contemplations and practical requirements, Comenius went so
far as to insist that children learn about themselves in the parental envi-
ronment before going to school, and special instructions on how to work
with children to learn about objective reality, in detail. He explained this in
his epochal works Mother's School and The World in Pictures (Lazarevic,
Bandur, 1997: 27). His pedagogical understandings had an impact through
reflections on family education, the later development of family pedagogy as
part of the corpus of pedagogical scientific disciplines. Comenius, as a peda-
gogical classic of a distinctly humanistic orientation, in his crucial works,
pointing out the extremely important role of parents, discussed and empha-
sized the special place of upbringing, especially in the family as a factor of
personality development. The exceptional importance and role of the
mother in the family upbringing was discussed and presented thoroughly in
the mentioned Mother’s School, where he described in detail and gave in-
structions regarding child care after birth, nutrition, emotional life during
pregnancy, but also advice related to the development of certain habits and
positive personality traits such as "moderation, purity, care, justice, obe-
dience to the elderly, habituation to work, patience, self-control, truthful-
ness, decency in behavior, etc." (Grandi¢, 2004: 35).

He especially pointed out the avoidance of excessive use of pu-
nishment as well as coercion in education, that is, he advocated moderate
discipline as a means of education. Famous sentences emphasizing the role
of the mother in raising children, "give us good mothers, so we will give go-
od citizens", as well as the importance of the role of parents in preparing
children for school - "unreasonably, therefore, act those parents who take a
child completely unprepared to the teacher, as a calf is led to a butcher’s”
(Comenius according to Grandi¢, 2004: 35), they portray his exceptional and
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immeasurable contribution to the elaboration of the idea of family education
and at the same time family pedagogy as a separate pedagogical discipline.

The pansophy of Jan Amos Comenius as a conceptual layout
of universal wisdom and connection with pedagogy

By publishing his most important and capital work, The Great Didac-
tics — Didactica magna in 1632, Comenius made an endeavor of world im-
portance, whose work illuminated the centuries, so that even today it con-
firms him as a timeless pedagogical thinker and genius. Thanks to that, but
also to his entire work, he will be remembered as the founder and architect of
the scientific independence of didactics, according to which it is ars universa
omnes docere omnia - "universal art to teach everything” (Vasilev, 2005). It is
this construction of thought formulated in the famous sentence that depicts
and testifies to the conceptual layout and vision of pansophy as an educational
movement for the future. He gave the first indications of the idea of pansophy
in Mother's School - "Come, boy, learn wisdom"... I will take you everywhere,
[ will show you everything, I will name you everything" (Komenski, 200020 :),
but also in The Great Didactics: ,,Teacher: Come here, child, to learn to be wise.
Child: What is it wise to be? Teacher: Everything you need, know well, work
well, speak well. Child: Who will teach me that? Teacher: Me, in the name of
God.” (Komenski, 1932: 11-12). Comenius thought about pansophy and un-
derstood it as harmony that ruled the entire cosmos, universal wisdom,
omniscience, encyclopedia of knowledge, the possibility of knowing eve-
rything around us and in us, view of man, world and life, where structuring
the world was a prerequisite for structuring knowledge, holistic approach to
science as well as a unique methodological approach (Maksimovi¢, Osmano-
vi¢, Milanovi¢, 2018; Maksimovi¢, Osmanovi¢, 2017; Novosad, 2017; Spevak,
1997). "Man is the highest, most unconditional and most excellent creature,
a perfect being, the harmony of body and spirit, and upbringing builds and
shapes him as a whole of his being" (Komenski, 1997: 49-50).

His ideological creation consists of the unity of natural development
and content, but also the method of fundamental learning and education of
all things (Vukasovi¢, 2003). As such, he incorporated it into his pedagogical
work, related to the universal wisdom to which he aspired. In fact, Comenius
pointed to four important elements on which pansophy was based, and tho-
se were: universal book, universal school, universal college and universal
language (Maksimovi¢, Osmanovi¢, Milanovi¢, 2018). That was why the
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comprehensive pan-philosophical conception of education was current in
the time of Comenius, considering the educational process which was redu-
ced to the acquisition of knowledge that could not ensure the nurturing and
development of all positive human qualities and abilities. We can say that
the reflections of his conceptual layout, even today, enable a person to func-
tion in a complex social, productive and cultural life, to use his education
more comprehensively in the function of developing his own personality
(Krneta, 1970). Comenius strongly believed in the idea of equality of people
and democratically equal right to education for all. He believed that the
school should be arranged so that young people were taught everything that
could make a person "smart, good and holy" (Jovanovi¢, 2005: 11), so from a
pedagogical point of view pansophism is a theory of joint education of all
people and a unique methodological approach (Sitarska, 2015). "Schools
should educate and shape human beings" (Komenski, 1997: 79-80).

As an authentic pedagogical philosophy of Comenius, pansophism
did not aim exclusively at educating people in an encyclopedic way, but fo-
und its direct application in schools (Maksimovi¢, Sreti¢, 2019). All the time,
Comenius believed in the regenerating power of education, he preached that
education could save a person but also the whole world, reshape it, that only
education could improve the conditions of humanity (Maviglia, 2016; Novo-
sad, 2017). The universal wisdom that they would acquire in this way would
permeate human consciousness, language, hearts and hands and lead to
unification into a pansophic community, thus creating a kind of intellectual
unity of the world. That was why Comenius insisted on a perfect school that
would be a real workshop of humanity, a "gathering place of youth" - "vera
hominum officina" (Jovanovi¢, 2005; Kamenov, 2002).

His entire humanistic and enlightening work was composed of pe-
dagogical thought based on boundless love for man, because "man is the
highest creature, which without education becomes the wildest beast [..]
and it is needed not only to the rich, gifted and beautiful, but also to the
poor, stupid and ugly” (Ceni¢, Petrovi¢, 2005: 108). In terms of the principle
of naturalness, Comenius often made an analogy with the craft work and
functioning of mechanical devices that served as a copy for the teaching or-
ganization. It also drew a parallel between the four seasons and the childho-
od, boyhood, adolescence and masculinity in a person's life. Each period of
life was accompanied by six years of schooling. With this periodization and
vision of institutionalization, Comenius tried to realize the conceptual con-
cept of pansophy, "the teaching of all in all", based on the fundamental aspi-
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ration to save the world and bring it closer to God as the source of all wis-
dom. In the context of the idea of pansophism, he presented his advanced
thoughts on the education of "all for all" in his works The Path of Light and
"General Consultations on the Improvement of Human Things" (Lukac,
2014; Waterkamp, 2020). "The path of light, that is, a reasonable exploration
of how the spiritual light of reason and wisdom can ultimately spread happi-
ly over all souls and people” (Lindner, 1892: 40).

Comenius had a great influence on the later pedagogical classics of
Jean-Jacques Rousseau, Johann Heinrich Pestalozzi and Adolf Disterweg
(Cenig¢, Petrovi¢, 2005). His realistic spirit, which opposed scholastic thought
based on irrefutable orthodox apodictic claims, can be seen and sensed in
the teaching contents. The idea of "educating everyone in everything" -
(omnesomnia), especially exposed in his treatise Pampedia, was in direct and
unbreakable connection with the ideas of "pansophy” and "panscolia”. In
this treatise, with exceptional significance for the theory of pedagogical
scientific thought, Comenius advocated that all people became pansophs and
thus gained the height of true knowledge about the totality of the world of
nature and man as building a scientific view of the world. In his conceptual
layout, there seemed to be an attempt to embody and revive the ancient
ideal of Paideia as the upbringing and education of the ideal member of the
polis (Werner, 2007; Werner, 2002). The idea of omniscience was intertwi-
ned with the idea of a school that was not age - and institutionally limited
but understood in life, that is, the idea of "panscolia”. In the complete denial
and rejection of the scholastic school as essential features, both "pansophia”
and "panscolia” as Comenius' visionary ideas had enormous significance for
the entire Renaissance.

From the presented thoughts radiated his idea of pansophy as a vi-
sionary endeavor to teach "all for all" and grew that vision into a universal
concept recognizable for his character and work in the heyday of complete
science and art and the elevation of human thought and spirit to a higher
level. His pansophism was permanently imprinted as a stamp with a reflec-
tive echo and repercussions on all later events in the field of teaching and
pedagogical educational activities, and can be considered an impressive
feature and essential feature of the traditional school.
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Concluding remarks

The appearance of Jan Amos Comenius on the pedagogical scene and
his sharp critique of the feudal way of upbringing in which he openly expo-
sed all the discrepancies and inconsistencies of new social goals and aspira-
tions and the existing structure of the school system led to further extremely
important reform of school and school upbringing. He lived and created in
a revolutionary era during the reformist religious movement against the
Catholic Church, at a time faced with the challenges and demands of great
social change. The universal man (homo universale), as the ideal of the Re-
naissance epoch, pervaded his entire pedagogical activity. In his view of the
upbringing and nature of the child, Comenius strived to reduce man to the
preparation for eternal life and his bliss in another world beyond the earthly
as the highest educational goal. All this unequivocally reflected the pan-
sophic vision and striving for universal learning, which later resonated lou-
dly and was recognized as an idea and concept that was ahead of its time.
Through his pedagogical thought, extremely original and inventive, the idea
of pansophy pervaded all the time. With his works, he took a step further
and enabled the development and progress not only in the field of teaching
but also in the entire pedagogical science, and became a kind of compass for
later historical epochs and future generations of pedagogical thinkers.
Thanks to him, the entire century in which he lived and worked was called
the century of didactics, the flourishing of didactics and the schooling of
society.

Viewed from today's perspective, the idea of pansophy has its justi-
fication because each individual should receive a broad and solid general
education, which in relation to special education should not be contradicto-
ry or exclusive. The shift towards the intellectualization of activities at all
levels and in all domains is increasingly imposed as an imperative because
modernization imposes on the individual the building of the ability to adapt
to new circumstances and reality that is constantly changing and transfor-
ming. Thus, learning and preparation for a certain profession goes beyond
the framework of one-way preparation for a certain vocation, because it
loses its function of satisfying the complex needs of today's accelerated way
of life and the most modern trends. Today, the practice of interpreting ver-
satility as universality has been abandoned. Versatility does not mean kno-
wing everything, encyclopedism, because that means neglecting individuali-
ty. Today, there are so many new discoveries; they are accumulating so fast,
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that it is impossible for a person to have even the most superficial insight
into everything. What gives a person its special stamp, which emphasizes his
individuality and his diversity, is precisely the special direction of deve-
lopment of that person. Versatility, individuality and specialty permeate,
complement and condition each other. Versatility is a fertile ground for the
development of giftedness or specific ability.

In the light of Comenius' conceptual "pansophism", the most spon-
taneous question arises, whether versatility is possible in today's modern,
accelerated and turbulent times, with an emphasis on narrow specializa-
tions of certain skills to the extreme limits of perfection, in the era of "spe-
cialist" and "experts"? Was versatility possible at a time of dizzying and un-
stoppable flourishing of science and technology and the celebration of the
"ideal" man - a universal omniscient man according to the ideas of the peda-
gogical eternal optimist of the extreme humanistic orientation? Was his hy-
pothetical construct just a utopia or a timeless anticipation in the centuries
to come? Can the rich pedagogical legacy left behind by Comenius together
with his followers be of importance to us on the path of forming a versatile
personality?

With an exhaustive, comprehensive and through analysis of the re-
levant literature used by domestic and foreign authors, historical and met-
hodological works, archaic and the latest sources, we tried to achieve the
desired goal and give an answer to the set topic. We have found and clarified
the thoughts and ideas of Jan Amos Comenius on the connection between his
ideological concept of pansophism and his overall contribution to pedagogi-
cal science and the constitution of its special scientific disciplines. In the
context of the mentioned archaic and rarely used literature, in addition to
the original works — Mother's School, The Great Didactics and World in Pictu-
res, translated into Serbian, the source certainly stands out (Lindner, 1892),
since it has provided data which could not be found in any other source. On
the other hand, judging by the year of publishing the source, we can conclu-
de that the author was much closer to the time in which he lived and created
than contemporary relevant authors, whose works and publications were
used to analyze the theoretical content of Jan Amos Comenius.

Looking back on his life and work, we come to the conclusion that he
is first and foremost a magnificent figure on an individual, scientific and
social level, and that many of his ideas at that time were extremely advan-
ced, and will be relevant for research in all areas of upbringing and educa-
tion. Perhaps the scientific contribution of Jan Amos Comenius cannot be
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compared to the importance of discovering vaccines, steam locomotives,
electricity, telephones, but it certainly puts him on a pedestal in terms of
everything he gave and left behind in pedagogical science. Finally, we can
state that the pedagogical achievements of Jan Amos Comenius are far-
reaching and his contributions immeasurable, which places him among the
most unique pedagogical and ingenious thinkers.

Bibliography

Bakovljev Milan, Didaktika, Beograd 1992.

Bezi¢ KreSimir, Metodika nastave prirode i drustva, Zagreb 1975.

Bognar Ladislav, Matijevi¢ Milan, Didaktika, Zagreb 2002.

Cenic Stojan, Petrovi¢ Jelena, Vaspitanje kroz istorijske epohe, Vranje 2005.

Cizek Jan, Comenius’ Pansophia in the Context of Renaissance Neo-Platonism, In:
J.F. Finamore & T. Nejeschleba (ed.), ,Platonism and its Legacy: Selected
Papers from the Fifteenth Annual Conference of the International Society
for Neoplatonic Studies”, 2019: 356-368.

DPordevi¢ Jovan, Intelektualno vaspitanje i savremena skola, Beograd 1990.

Filipovi¢ Nikola, Didaktika 1., Sarajevo 1977.

Glenn Justin, The intellectual-theological leadership of John Amos Comenius, ,Peri-
choresis”, 2018, no 16 (3): 45-61. DOI: 10.2478/perc-2018-0016.

Grandi¢ Radovan, Prilozi porodicnoj pedagogiji, Novi Sad 2004.

Grontsova lolana, The Socio-Pedagogical Thinking of ]. A. Comenius, ,Bulletin of the
South Ural State University. Ser. Education. Educational Sciences”, 2015,
no 7 (3): 16-21. Preuzeto 10.07.2020 god. sa sajta: https://www.seman
ticscholar.org/paper/The-socio-pedagogical-thinking-of-].-A.-Comenius-
Grontsova/983af491397334cc1c90ef2b949d5b89f2b7b883.

Habl Jan, Development of anthropological accents in Comenius’ early work and its
implications for his philosophy of education, ,Siedlce Comeniological Rese-
arch Bulletin”, 2017, no 4: 199-206. Preuzeto 22.07.2020 god. sa sajta:

https://comenius.uph.edu.pl/images/pliki/seria_pedagogika_4/artykuly
/tom_iv_artykul_13.pdf.

Jensen Eric, Super-nastava: nastavne strategije za kvalitetnu Skolu i uspjesno ucen-
Jje, Zagreb 2003.

Jovanovi¢ Branko, Skola i vaspitanje, Beograd 2005.

Kacapor Sait, SadrZaji iz opste istorije pedagogije, Pancevo 2003.

Kamenov Emil, Predskolska pedagogija, Beograd 2002.

Kamenov Emil, Intelektualno vaspitanje kroz igru, Beograd 1997.

KneZevi¢ Flori¢ Olivera, Ninkovi¢ Stefan, Horizonti istraZivanja u obrazovanju,
Novi Sad 2012.

Komenski Jan Amos, Materinska skola, Beograd 2000.

Komenski Jan Amos, Velika didaktika, Beograd 1997.

Komenski Jan Amos, Svet u slikama, Beograd 1932.

171



Jelena Maksimovi¢, Jelena Osmanovi¢, Nikola Simonovi¢

Konstantinovié¢ Zorica, Kako prepoznati umetnost - Renesansa, Beograd 1980.

Krneta Ljubomir, Optimizam Jana Amosa Komenskog, ,Pedagogija”, 1970, no 8 (1):
63-67.

Kuka Miroslav, Opsta pedagogija i pedagoska psihologija, Beograd 2004.

Laketa Novak, Vasilijevi¢ Danijela, Osnove Didaktike, UZice 2006.

Lazarevi¢ Zivoljub, Bandur Veljko, Metodika nastave prirode i drustva, Jagodina
1997.

Leki¢ Dorde, Metodika nastave poznavanja prirode i drustva - UdZbenik za VI ra-
zred Pedagoske akademije, Beograd 1978.

Lindner Gustav Adolf, Jovan Amos Komenski, Beograd 1892.

Luka¢ Eduard, Universal-corrective effort of . A. Comenius represented by the idea
of Light corps, ,International journal of Science Commerce and Humani-
ties”, 2014, no 2 (4): 155-161. Preuzeto 22.07.2020 god. sa sajta:

https://www.researchgate.net/publication/317579514_Universalcorrective_effo
rt_of J_A_Comenius_represented_by_the_idea_of_Light_corps.

Maksimovi¢ Jelena, Sreti¢ Sanja, Principle of evidence of John Amos Comenius as a
basis for the development of pedagogical research tehniques and instru-
ments, ,Siedlce Comeniological Research Bulletin”, 2019, no 6: 243-256.
DOI: 10.5604/01.3001.0013.6255.

Maksimovi¢ Jelena, Osmanovi¢ Jelena, Milanovi¢ Aleksandra, John Amos Come-
nius’s Contribution to the Development of the Didactic Methodology, ,Siedlce
Comeniological Research Bulletin’, 2018, no 5: 89-119. Preuzeto
10.07.2020 god. sa sajta: https://comenius.uph.edu.pl/images/pliki/
seria_pedagogika_5/artykuly/tom_v_artykul_6.pdf.

Maksimovi¢ Jelena, Osmanovi¢ Jelena, The pedagogical work of John Amos Come-
nius with the approach to the principle of the connection of theory and prac-
tice in the methodology of pedagogy, ,Siedlce Comeniological Research Bul-
letin”, 2017, no 4: 327-336.

Maksimovi¢ Jelena, Petrovi¢ Jelena, Razvoj metodologije pedagogije u Srba,
Jstrazivanjau  pedagogiji”’, 2012, no 56 (34):151-161.

Matijevi¢ Milan, Topolovcan Tomislav, Multimedijska Didaktika, Zagreb 2017.

Maviglia Domenica, The Main Principles of Modern Pedagogy in ,Didactica Magna
of John Amos Comenius, ,Creative Approaches to Research”, 2016, no 9 (1):
57-67.

Meyer Hilbert, Adamcek Vladimir, Didaktika razredne kvake: rasprave o didaktici,
metodici i razvoju $kole, Zagreb 2003.

Misseri Lucas, Comenius’ ethics: from the heart to the world, ,Ethics & Bioethics”,
2017,n0 7 (1-2): 13-23. DOI:10.1515/ebce-2017-0004.

Nenadi¢ Mile, Novi duh obrazovanja, Beograd 1997.

Novosad Vira, The Pansophy ideas in the interpretation of John Amos Comenius,
»,Knowledge, Education, Law, Management”, 2017, no 2 (18): 126-133.

Pavlovi¢ Aleksandra, Klemenovié¢ Jasmina, Pedagoske ideje Komenskog u svetlu
savremenih koncepcija predSkolskog vaspitanja”,Pedagoska stvarnost”,
2020, no 66, 34-43. DOI:10.19090/ps.2019.0.34-43.

”

172



Pansophism and pedagogy in the work of ].A. Comenius from the angle of pedagogy in Serbia

Poljak Vladimir, Didaktika, Zagreb 1970.

Prodanovi¢ Tihomir, Nickovié Radislav, Didaktika: za studente V i VI godine Peda-
goske akademije za razrednu nastavu, Beograd 1974.

Salimov Utkir, Pedagogical ideas of the founder of scientifc pedagogy Yan Amos
Komensky, ,Scientifc Bulletin of Namangan State University”, 2019, no 1(2):
368-372.

Savi¢evi¢ DuSan, Metodologija istraZivanja u vaspitanju i obrazovanju, Vranje
1996.

Sitarska Barbara, John Amos Comenius and the beginnings of comeniology, ,Siedlce
Comeniological Research Bulletins”, 2015, no 2: 45-66. Preuzeto
18.07.2020 god. sa sajta: https://comenius.uph.edu.pl/images/pliki/
o_poczatkach/o_poczatkach_komeniologii_en.pdf.

Sohma Shinichi, Eduation, Philosophy and University — A consideration through Jan
Amos Comenius and Jan Patocka, ,English E-Journal of the Philosophy of
Education”, 2016, no 1: 25-32.

Spevak Zoroslav, Ideja prirodnosti - temeljni princip didaktickog sistema J.A. Ko-
menskog (povodom 350 godina od smrti velikana pedagoske misli), ,Peda-
goska stvarnost”, 2010, no 66: 9-18. DOI: 10.19090/ps.2019.0.9-18.

Spevak Zoroslav, Jan Amos Komenski: pedagog i utopista, Novi Sad 2003.

Spevak Zoroslav, Pansofija Jana Amosa Komenskog - teorijski izvori i filozofski
oslonci, ,,Godisnjak Filozofskog fakulteta u Novom Sadu”, 1997, no 25: 273-
278.

Stankovi¢ Zoran, Stanojevi¢ Dragana, Didakticke inovacije u teoriji i nastavnoj
praksi, Ni§ 2019.

Suzi¢ Nenad, Pedagogija za XXI vijek, Banjaluka 2005.

Saban Mirna, Epistemologija u pedagogiji, ,Pedagogijska istrazivanja”, 2010, no
7(2): 341-353.

Sehovi¢ Sefedin, Didaktika, Beograd 2006.

Spijunovié¢ Krstivoje, Racionalizacija rada u kombinovanom odeljenju, UZice 2003.

Trnavac Nedeljko, Pordevi¢ Jovan, Pedagogija, Beograd 2002.

Vasilev Slobodan, Didaktika, Beograd 2005.

Vilotijevi¢ Mladen, Didaktika 1. - Predmet didaktike, Beograd 1999.

Vukasovi¢ Ante, Odgojne vrijednosti i putokazi |. A. Komenskog za trecetisucljece,
»Obnovljeni Zivot”, 2003, no 58 (1): 87-98.

Waterkamp Dietmar, Realism, Pansophy and Mentality in the Work of the Czech
and World Pedagogue J.A. Comenius: An Analysis of Three Fundamental Ger-
man Works and Their Significance for International Comeniology, ,Interna-
tional Dialogues on Education”, 2020, no 7 (1): 31-53. Preuzeto 18.07.2020
god. sa sajta: https://files.eric.ed.gov/fulltext/E]1254994.pdf.

Werner Jaeger, Rano hriséanstvo i grcka paideja, Beograd 2007.

Werner Jaeger, Humanizam i teologija, Beograd 2002.

Zaninovi¢ Mate, Opca povijest pedagogije, Zagreb 1988.

173



